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May 19, 1997

--- MEETING COMMENCED AT 9:10 AM
(OPENING DRUM SONG)

CHARLENE BELLEAU: I would ask you to remain
standing, the drummers, we'll ask our Elder, Hazel Johnson to
say an opening prayer, Hazel.

(OPENING PRAYER)

CHARLENE BELLEAU: Thank you, we're finished with
the prayer part, thank you. David Zirnhelt, you want to come
and sit up here with Marilyn. Good morning, we'd like to thank
you for joining us in this important event for our community.
We would like to start with an opening address and a welcome
address by our Chief, Marilyn Belleau, Marilyn.

CHIEF MARILYN BELLEAU: Good morning, Elders,
Commissioners, observers and our people from our community,
welcome you today for this inquiry. I'd like to especially
welcome our Commissioners, Ed John and Judge Barnett and also
Joe Coutoure, who'll be here sitting as Commissioners today and
also the lawyers that are here, we welcome you, and all the
visitors that have come a long ways, we welcome you.

These next three days you'll be hearing from our
people, our people telling their stories, relating about the
events about some of the history of the residential school. A
lot of these experiences for our people were very traumatic and
they still with us today. Three generations of our people have

gone to the residential school just outside Williams Lake, like
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my grandmother, my dad and myself have been there.

As the days unfold you will hear the stories, but
what we're seeking here is we want the public, the people from
the outside to understand, we want these stories recorded, we
want them understood and we want, we've had apglogies in the
past, but that's not enough for our people because of a lot of
the hurts that they've gone through and they're still going
through today. We seek redress for these traumatic experiences
and hurts that people still carry with them today.

The residential school issue is one that's still
unresolved. I remember speaking to somebody in town and they
were telling me, Marilyn, when are they going to just let this
go, why don't you just get on with your lives and just let this
go. I said, no, it's not over yet, it's not, hasn't been
resolved. We see it every day, the way our people live, these
unresolved issues surface at some point and we know where some
of the root lies. A lot of us have done a lot of healing in the
last 15 years, but its still needs to, there needs a lot of
repair and it's just not remedial, it's something that's deeper
than that, I see.

Because I feel that we are just on the surface of
something, Alkali Lake has been known for taking the step
forward, like we did in the area of our battle with alcoholism
over 25 years ago, 24 years ago when Andy and Phyllis began this

route, this road of recovery. And I know even when taking this
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step with this inquiry is a real big challenge for us, it's like
we're letting out ourselves out in the open again, taking that
risk, we don't know what's going to come of this but we're
willing to — because we've suffered long enough. And I know
there's other people in the Province of BC that have been making
steps, like the Nuu-chah-nulth have written a book called “The
Nuu-chah-nulth Experience', recording their history of the
residential school in Port Alberni.

So, today I welcome all the people that are here
and for all of you I just want you to listen to our people, hear
them as they speak. Because what happens is our people speak
directly from the heart and that's where you need to hear them.
Thank you.

CHARLENE BELLEAU: Thank you, Marilyn. Before we
have an address from David Zirnhelt, I would like to take time
to have the Commissioners and the lawyers introduce themselves.
We'll start with you, Ed John, your system should be on.

COMMISSIONER JOHN: Yes, my name is Edward John,
I'm — thank you very much, I actually turned it down a little
bit so I could see past it. My name is Edward John, I'm a
Tl'azt'en member, Tl'azt'en Nation, I'm from the Carrier peoples
to the north of here. And it's my pleasure to be serving on
this Commission to, and to the events that many of your people
went through at the residential school here in Williams Lake.

I look forward to the next three days.
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COMMISSIONER BARNETT: My name 1is Cunliffe
Barnett, I came to Williams Lake in the Fall of 1973 as a
Provincial Court Judge. I recall my first visit to Alkali back
in 1974 and I've seen some of the changes in the community since
then, it's a great privilege to be here today.

COMMISSIONER COUTOURE: My name is Joe Coutoure,
I'm honoured by the invitation to be here. I'm from Fort
McMurray originally, I'm non-status, gypsy Indian, travel all
over, I've got a lot of enemies, you got to keep moving. I'm
here because, I guess of my background of who I am, I've been on
the traditional path since the Spring of 1971. At that time I
started that path I already had, oh four or five degrees,
especially a doctor's degree in psychology which has served me
well. And that combination of tradition and western is, in a
deepest personal way, extremely challenging and satisfying and
I guess, maybe it's that combination that brought me here. As
I said, I'm honoured by the invitation, thank you very much.

CHARLENE BELLEAU: Thank you, Joe. We'll start
with Joe Morrison.

JOE MORRISON: My name is Joe Morrison, I'm one of
the lawyers, I'm certainly honoured to come all the way from St.
John's, Newfoundland, to be here today and to meet with the
people that I have met with. I'd like to thank Charlene
personally for her assistance in bringing us here and I'd like

to thank all the other people that I've met so far and I'm sure
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the people that I'll meet as we continue to stay here over the
next three days. Thank you.

RICHARD ROGERS: Good morning, my name is Richard
Rogers, I am also a lawyer from St. John's, Newfoundland. 1I've
had a great deal of experience in dealing with similar issues in
our province, being involved in a length inquiry and subsequent
legal and civil litigation, which for the most part was quite
successful in its resolution. And I know that we have been
asked to appear here in our experience with our past to assist
in this inquiry, to help bring forth a greater understanding of
the amount of abuse and damages that were done to the local
people. And we're hoping that, through our experience, we will
be able to bring forth that insight so there be a greater
understanding.

BRAD WICKS: Good morning, my name is Brad Wicks,
I'm a partner of Richard and Joe's at the St. John's law firm of
Williams, Roebothan, McKay & Marshall. As Richard has said, we
are certainly very happy to be here and to bring whatever
experience to bear on this issue that we can and to assist the
people of Alkali Lake in their struggle with this issue. We are
very happy to have the opportunity to meet with many of the
people and the victims of the residential school at St.
Joseph's. And to do whatever we can to help them in telling
their story to the community and quite frankly to the world,

because we think that's a very important goal. Thank you.
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CHARLENE BELLEAU: Thank you, Brad. Before we
begin this morning's session, we wanted to introduce to you some
people, special people that we have with us in the audience. We
have counselors, they will be with us over the next three days
as our people return from the pow wows and where'they are out
there, there will be more people as the day goes on and as the
next two days unfold. We want to make sure that as people are
telling their stories that they feel safe that as they go
through whatever feelings they may as witnesses that they feel
safe. We also want to make sure that yourself as support people
in the community feel that you have someone to speak to when you
feel emotional about what is being said and some of the pictures
you see and the information that will be presented to you.

So we wanted to make sure we introduce to you to
our counselors, Paul Davis, Edna Johnson, Barb Green, Gladys
Lepetrie (phonetic), Mercedes Finnigan and Sandra Hayes
Gardiner. So please feel free to approach any of these people
or they may come to see you, so you know, that they're available
throughout the next three days, thank you for being here.

Some of the information that you will hear that
is before the Commissioners, I want to just put on the record.
We have a table of contents that will provide the following
document to the Commissioners. The table of contents include

Tab 1, A History of the Development of the Indian Act, along

with Indian Act and amendments from 1868 to 1975, an index
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collection by Sharon Helen Ven (phonetic).

In Tab 2, we have “Education for Subordination',
the University of Saskatchewan, the Native Law Centre in 1981,
in Tab 3, we have “Roman Catholic Indian Residential Schools in
British Columbia', that was written by the late Father Thomas
LaSalles (phonetic) with the Oblates of Mary Immaculate in 1990.
Also attached in Tab 3 is an apology from the Oblates of Mary
Immaculate that was made in July 24 of 1991. In Tab 4 we have
a booklet titled “Victims of Benevolence' that provides
inforﬁation specifically on St. Joseph's Mission Residential
School that we attended here on Williams Lake. That book was
written by Doctor Elizabeth Furniss and she'll be joining us
over the day and that book was written in 1990.

In Tab 5 we have the “Impact of Residential
Schéol, Cariboo Tribal Council', Dr. Roland Chris John

(phonetic) along with various community members from the four

Cariboo Tribal, five Cariboo Tribal Council communities
conducted research, so that document is in Tab 5. In Tab 6 we
have Regina v, McIntee, the decision that was handed down on

June 1, 1989. In Tab 7 we have Regina v, Doughty, June 28,

1991, sentenced for abuses in St. Joseph's Mission, April 13,
1995, he was sentenced for additional charges at a residential

school in the Duncan area.

In Tab 8 we have Regipna v. Q'Connor, July 10,

1996 decision, also the Supreme Court of Canada decision that
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was handed down in 1995 and the Court of Appeal for BC, the
decision on March 26, 1997, that eventually freed him from jail
pending appeal. In Tab 9 we have Regina v. Maczynski, handed
down on December 13, 1995, in Tab 10 we have Reginal v. Plint,
March 21, 1995, court proceedings, as well as Regina v. Clarke,
St. George's Residential School, May 19, 1989. We also have
attached in behind Tab 10, the “Royal Commission's Report on
Aboriginal Peoples', specifically related to residential
schools, so that information is in tabs one through to 10 in the
binders before you.

Before we begin with the first witness this
morning, we wanted to take time to allow MLA David Zirnhelt from
the Cariboo-Chilcotin, address the inquiry and bring greetings
from the Province of British Columbia, David.

DAVID ZIRNHELT: Thank you, Chief, and all those
assembled here today. This inquiry has a bit of emotion for me
as well, I realize I'm here representing the Government of
British Columbia, but I'm also an elected representative. A
very vivid memory for me is seeing some of the escapees running
across the field at the 150, the long way around to try to get
home, running away from the residential school. And there was
no question at our kitchen table. We didn't need to know why
they were running away.

Later my mother had an opportunity to teach at

the school and she would come home with stories of what some of
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the children would do and say to her. And there was a reaching
out for caring that somehow the institution couldn't provide.

What you're doing today at Alkali I think is
commendable, I think it had to be done and I commend you for
taking the leadership to initiate it. The Royal Commission
raised the concern around the need for a full inquiry and we
know that apologies aren't enough. I know our Premier, when
knowing of the finding of the Commission, immediately apologized
to the people, although the province has limited history with
residential schools. But we're all in this together because we,
as a society, I think ran into a clash with the First Nations
and when you get a clash with societies and one decides to
dominate, then there can be nothing but a lot of hurt.

So there has to be a long process of healing and
I know speaking out, the victims speaking out, is probably the
first part. And you will hear a lot of that over the next few
days. But I know that the criminal inquiry that's being
conducted now by the RCMP only goes so far, it perpetuates some
of the victimization, I know that's one of the problems of the
criminal system. I know there's concern about whether or not
there's adequate resources for healing and there isn't,
Charlene, I think when we spoke in my office in Victoria, I
recognized that there has to be resources freed up for the
healing. And to the extent that this is the beginning of the

healing, this kind of process has to be resourced, there's no
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question.

I know there are questions around people when
they do disclose, what needs to be done with those disclosures
legally and there are better minds than mine in the room here
who know about that. But I know that former Chief Justice
Thomas Berger is wrapping his head and his legal mind around
that issue and for the province, trying to investigate what
options there are, legal options for further disclosure of
abuse.

So I would like to repeat the apology that came
from my Premier, our Premier, Glen Clark, several months ago and
report to you that I have had discussions with the Attorney
General and the people in our legal criminal services branches
and the Deputy, particular, and Minister of Aboriginal Affairs.
And I know that you will have our support as a provincial
government in approaches to the federal government and to the
Catholic Church or any other churches that were involved in
residential schools, so that we can put the adequate resources
here to healing.

I know 20 years ago I was told by First Nations
leaders here in the Cariboo-Chilcotin that if we recognized
Aboriginal title, that that would be a big step toward treaty-
making and the settlement of outstanding land disputes. But I
have since in the 20 years ensuing, and since Aboriginal title

was recognized by the provincial government, that in fact that's
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only the beginning. The human hurt still needs all the caring
and all the resources, financial and otherwise, that we can
muster in order to be able to put the past behind and say we
don't have to worry about the past, we've now caught up to the
present and we're looking forward to a future.

Thank you for the invitation to be here with you
and I'll certainly be here in spirit over the next three days
and I look forward to a report from you, Charlene, and others
involved in the inquiry and thank all those who contributed much
of their time and talent to this inquiry. I know it's a
historic step in the Province of British Columbia and
particularly in this area and I know it will be successful.

CHARLENE BELLEAU: Thank you, David. On behalf of
the community we would just like to thank you for taking time to
be with us today. We also invite you and the Premier and
ministers to the First Nations Summit meeting on June 26,
Thursday, where we will release the recommendations and the
findings of this Commission and we encourage you to take that
meséage back to the Premier and to the different ministers to
attend with us there. So I'd like to advise you now that that's
coming up in the next few weeks, thank you, David, for being
here, thank you.

Okay, we will move right into the first witness
of the morning. We will have John Milloy from Trent University,

John. We're asking Fred Johnson to swear the witness in, in our
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sacred way, Fred.

JOHN MILLOY: sworn

FRED JOHNSON: We have here on the middle of the
floor the sacred objects of the pipe and sweet grass and sage
and the drums and for strength, for the evidence that's going to
be given here. I guess in the past few years we have returned
to looking at our traditional ways and one of the ways to help
us continue, to live through this experience. And I'm just glad
for our Elder to lead us in prayer and ask the Creator for
strength for all the people that's going to be standing here.

And I think we need strength for the people
that's not going to be presenting here. And we ask for strength
for the people that have died in vain and for strength to cope
with it, and we just wanted this day. I guess we started our
healing 20 years ago or more and today is continuing to go into
that deeper healing. And just to, you know, recognize and
recognize we went through a lot of pain. So, I'm just really
glad that, you know, we have the sacred bundle here to give us
strength to make it through the next three days.

CHARLENE BELLEAU: Thank you, Fred.
EXAMINATION BY BRAD WICKS

Q Thank you, with the leave of the
Commissioners, I'll begin to examine Mr. Milloy, actually I
believe it is Dr. Milloy, is it not?

A Yes, it 1is.
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Q I wonder if you can give the Commissioners
a brief academic history of your career?

A I teach history in the history department
and the Native study's department at Trent University. I earned
a Master's. Degree in history from Carlton University and a
doctoral degree in history from Oxford University in England.

Q And what 1is your particular area of
interest?

A I spent my professional life studying and
writing about the development of British first, and then
Canadian policy for Aboriginal communities.

0 I understand, Doctor, that you had a role
to play in the recent Royal Commission Report, can you expand on
that perhaps?

A Yes, I was asked to, I was honoured to be
asked by the Commissioners to research and write for them a
history of the residential school system, which I completed for
them in 1955.

Q Can you explain what kind of resources you
had available to you in completing that history?

A Yes, 1if I could start answering that
question by trying to put my answer in some sort of context.
Historians do history, which is, of course, stories, they tell
stories, they do it in a particular way but they tell stories.

The evidence I give this morning, though it will be true, is a
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story and I want to talk about this sort of story that I am able
to tell and the sort of stories that I'm not able to tell and
that may be a long way to answering your question but I feel I
must start that way.

I'm not an Aboriginal person, none of my family
were taken to residential schools, no children from my community
were taken to residential schools. I cannot then, this morning
obviously, nor could I in the work I did, talk of that story,
tell about that experience. So what I have researched and what
I have written about and what I will talk about this morning and
I want to thank so many people for giving me the honour of
coming, not only to speak but more importantly coming to listen
and to learn form those people who have that experience.

The story I can tell is the story of my people
and an institution that was built and operated by my people, by
the members of the Indian Affairs Department, by members of the
Canadian Government and by members of missionary societies that
ran those institutions. The story I tell then is non-
Aboriginal story and I apologize to everybody in the room if I
trespass on their stories while I tell mine.

Q So then 1in terms of the source
documentation to which you had access, can you perhaps briefly
summarize what that would have been?

A Yes, there are, for those of you who are

interested in following the historians path, three places,
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generally speaking, to look in it's the documents that I used.
And note I said the word “documents', the story I tell is based
upon church records which are housed in church archives, largely
in Toronto and Ottawa or, in deed, in some regional
repositories.

The Indian Affairs documents which are stored in
the National Archives in Ottawa and are open to all Canadians to
consult and a large file collection, five or six or seven
thousand files which are stored in the head office of the Indian
Affairs Department in Hull, Quebec, and are generally speaking,
not open to the public. Those files relate to the period
largely from 1950 to 1990, the files in the National Archives,
the residential school files in the National Archives relate to
the period prior to 1950 by and large. And those files are head
office files, regional files and files which chart the history
of each individual school in the system, so it's a very large
and very complex collection of documents.

Q So the Commissioners can have a sense of
the scope of your work, Doctor, I know that we do have before us
an excerpt from the Royal Commission Report, Chapter 10, which
relates to residential school which I understand that you wrote,
is that correct?

A I did, yes.

Q Okay, that comes from a larger report I

understand, how large a report was that?
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A The large report is 500 pages, the small
one is a boiling down of that.

o) I wonder if you can perhaps begin by
telling us something about how residential schools began and how
they continued over time? S

A Okay. If one wishes to pick a date, the
date they began was 1879 with the writing and submission of a
report by a man called Nicholas Floodavin (phonetic), who was a
journalist, politician, and had been given the job by Sir John
A. MacDonald to travel through the United States and investigate
the operation of what were called industrial schools  for
Aboriginal people that were being run in the United States. And
to form an opinion as to whether these should be adopted in
Canada.

He traveled through the States, he met the senior
officials of the American Department of Indian Affairs, he came
up through Minnesota, he ended up Winnipeg and talked to Bishop
Tashay (phonetic) who was head of the Catholic Church and Father
LaCombe (phonetic) the famous Oblate Missionary to the
Blackfoot. That was a sort symbolic meaning — meeting, excuse
me, because as we all know the residential school system was a
partnership between the government and the churches and in a
sense that it began at that meeting.

Nicholas Floodavin went back to Ottawa and

recommended that the government adopt that policy. 1In fact he
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was recommending what, in a sense, was already in existence,
because in 1879 we had two schools in Ontario, two residential
schools in Ontario, a number in Western Canada, either already
built and operating or in planning stages and similarly a number
in British Columbia which had already been opened up.

After 1879 though, there was a sort of official
partnership between the churches and the government and the
system began at that point.

0 Now you refer to the industrial school,
what do you mean by that?

A There were two, at the beginning, sorts of
schools in the government's view, one were called boarding
schools and they were small, planned to be small schools, maybe
50 children built close to a community, an Aboriginal community,
teaching reading, writing and arithmetic and maybe some
agriculture and some carpentry. The industrial schools were to
be large institutions, maybe 200 children in the institutions
with a much more complex and specialized curriculum, not only
reading, -writing and arithmetic, but of course the skills, trade
skills, tin-smithing, carpentry, shoemaking, the skills of
dairying, all sorts of industrial skills.

The idea of those schools and all of these ideas
were 1ill-formed and ill-planned and that's the mark of the
system from beginning to end. The idea of those schools is that

children would come from their communities, they would be

KEY WEST REPORTING SERVICE



10

11

12

13

14

15

16

1%

18

19

20

21

22

23

24

25

J. Milloy 18
exam (Wicks)

educated in these schools from the ages of six to 18 and then
they would graduate and live in non-Aboriginal communities, that
they would never go home again. That over the course of time as
children went to the schools and joined white communities, the
Aboriginal communities would disappear.

In fact, quite consciously, the curriculum of
both industrial and boarding schools was a curriculum designed
to eradicate Aboriginal culture. One of the senior officials of
the department in the early days said that the purpose of the
schools was to kill the Indian in the child. And when they were

finished they would in deed be no Indians left in any of the

children.
Q When was that said, Doctor?
A That was 1891.
Q What about the academic curriculum in those

schools, did that differ from the white schools?

A No, this was most curious in fact, the
curriculum that the schools adopted, we must remember that these
schools were at the centre piece of this policy of assimilation,
the policy was announced as we know in the Indian Act, and then
the mechanics of that policy were to be the schools. They were
to take the children, they were to re-socialize the children,
they were to destroy the culture, and they were to inspire in
the children a desire and the ability to lead a non-Aboriginal

life in Canada.
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Curiously enough, the curriculum however that was
designed to this, and this was, even in the annals of European
education, a rather revolutionary idea. The curriculum that was
designed to do that was simply, or was used to do that, was
simply the provincial curriculum. You simply used the
curriculum in the province you were in, the department never
designed, until after the war, any special curriculum that would
allow Aboriginal children to learn, let alone that would allow
Aboriginal children to learn along the path that the department
and the missionaries wanted them to travel, which was a path, of

course, away from their culture.

Q Now, you indicate that perhaps the official
beginning of the residential school experience was in 19 — or
1879. Can you take us through the development of the

residential school system in Canada over the years?

A Sure. As I say in 1879, when it became
‘official” there were already a number of schools in operation
in the British Imperial period which pre-dated Canada, two had
begun, excuse me, in Southern Ontario, those two were still
operating. There were then plans and some schools operating in
the West End in British Columbia, in essence, that pattern
continued.

The Minister, Charles Stewart, Minister of Indian
Affairs, Charles Stewart in 1927, reviewing the history of the

schools, said that what in a sense happened and I have to
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paraphrase him of course, was that the churches went out and
built schools as rapidly and according to their own agendas and
then they turned to the federal government and said would you
please provide us the money to support these schools. Often
times members of the Indian Affairs Department would say, no, we
didn't want a school there, don't do that, et cetera. But the
political power of the churches in those days was such that
ministers did not, over long, refuse and before you knew it the
schools became officially commissioned and funded.

The growth then of the schools was helter
skelter, they were built all over the place without any
planning, and indeed the growth was very rapid. By, and I'll
have to look at my notes, if there were four in 1879, if we say
there were four at that point, by 1907 there were 77 schools
already, by 1930 there was 80, which is the highest number. And
that number was maintained with some fluxuation up and down,
schools burnt down, schools were closed, schools were opened.
The system, in 1930, moved into Quebec, and then one school in
Nova Scotia, so the numbers bounced up and down.::

After 1948 it was a desire to close the schools,
it took from 1948 to 1986 to do so, so the numbers very slowly
sank. In 1969, for example, we still had 52 schools operating
and then in 1979 it was down to 12, so there was a rise to 80
and then a slow, very, very slow decline as the system was

closed after 1948, down to the 12.
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Over all, if I had to guess, and it has to be a
guess, there probably were about 120 schools run throughout the
history, because schools opened and closed. One of the problems
is that there were unofficial ones so it's hard to count, and as
you go around the room, all of these names of all of these
schools, of course, most of the schools had two or three
different names, so when you look in the records it's rather
confusing. And finally on numbers, after 1955, Northern
Affairs, not Indian Affairs, announced it was going to build a
residential school system in the Arctic for Inuit, Metis,
Indian, and indeed for non-Aboriginal children as well in the
Arctic.

So after 1955, up until 1969, they built eight
large industrial school size schools and 12 small hostils for,
you know, 10, 15, 25 children, to from 200 all the way down.

Q Has your research shown how many First
Nations children actually attended residential school?

A No. 1I'll answer with caution as I know the
Commissioner, Joe Coutoure, is an old statistician and he knows,
he knows about numbers. Numbers are, numbers of children who
went are, would seem to be easy enough to ascertain, right, I
should be able to give you a straightforward, automatic and
quick answer, but I would like to contexturalize my answer. The
churches have given numbers of how many children are in

residential schools, were in residential schools, and other
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historians have given numbers as well. The fact of the matter
is it's almost impossible to tell, the fact of the matter is I
think it is impossible to tell the number of children accurately
who were in the schools.

Every year the Department of Indian Affairs in
it's annual report published the number of children enrolled in
the school. So I can say, for example, in 1933, we had 9,100
children in the schools, so you can actually go along and tell
every year. But you don't know how many children who were in
the school in 1945, when there was like 10,000 children, you
don't know how many children are still in the system the year
after. So all you have is numbers as you go along, total
enrollment numbers, and there's no way to desegregate those
numbers, there's no way to break them down because when you go
into department files, as I did, the records are so broken. You
can't find the enrollment, the reg — you can't find the
enrollment registers for every year for every school with the
children's names, which would be way of counting them up.

You can't find the “registration” forms, the more
ironically titled application forms, for which there should be
one for every child who went to schools. Those are missing,
those are incomplete, so you can't add them up. What I can tell
you is that the highest number of children in the system was a
little over 11,000 in 1954, that on average if you go from 1879

to 1986, when the system is in a sense shut down, you probably
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average 6,000 children in the schools every year.

The final thing I have to say about numbers is
that political part of the numbers. I remember reading, when I
was doing my research, an apology by the Catholic Church, it was
interesting because I opened the book and on the left hand side
was the apology and on the right hand side of the page was the
statement that, after all, or it should be remembered that only
so many children went to these schools, I can't remember what
number they chose, and this was a relatively small number of
children. So it was in a sense giving an apology with one hand
and taking it back with statistics, that not that many children
went.

But the 1little bit work I did and Charlene
referred to the work done by Roland Chris John, who's a
colleague of mine, suggests indeed that, and I'm not
exaggerating, I don't think, that everybody went to residential
school. That every community that had a child that went to
residential school somehow was in that school as well. Because
those children either didn't come home, they died in the school,
they ran away and died unknown, wherever they died, they came
back and were injured and they lived out that injury in their
community. But all of the communities were enrolled in the
system in a meaningful way, if one wants to talk about the
impact of the system. So the numbers are as many Indians as

there are in Canada at any given time, they are somehow or other
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poisoned by this system.

0 You indicate, sir, that the official end of
the system was in 1969, did residential schools actually
continue past that date?

A Yes, this is another one of the myths about
residential schools, is that suddenly they disappeared in 1969.
They, of course, didn't, the partnership with the churches ended
in 1969, in that after 1969 the federal government took over and
ran the schools, at that point they weren't even calling them
schools, they were calling them residences officially, ran the
schools without the churches, sort of without the churches.

The churches, as I said yesterday to you, left by
the front door and came in the back immediately after the
churches gave up the administration to the schools, they signed
an agreement with the federal government to advise the
government on staffing and to provide chaplaincy services in the
schools. So that if a school was a Catholic School, you know on
the 30" of December, 1969, four days later when you went back
to that school after your holiday it was still a Catholic
School, the priest was still in the chapel, the principal, if it
had been changed, was probably still going to be a Catholic and
the school would be run along Catholic lines in terms of it's
theology and it's discipline, et cetera.

But after 1969 the churches are gone in an

official sort of way, after 1969 whatever goes on in the schools
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is the responsibility, clearly, of the management which is the
federal government.

Q And when did the federal government then
exit from --

A The federal government was, in a sense, out
of the schools in 1989, it managed to close schools as the
enrollment dropped off and as children were directed to other
forms of education. Finally, a small number of schools, six
schools in Saskatchewan were actuallf turned over to Bands and
they began to run the schools themselves after 1969. But,
officially by “86, the government was out of the business.

Q You referred earlier in your testimony to

the notion of the partnership between the church and the

government. I wonder if you can tell us how that partnership
worked?

A Well, I guess if you talk to the churches
badly. The partnership was there in the inception, churches

were in the business of, as they called it in 1830's and the
1840's, «civilizing Indians, the government was not. The
government had other responsibilities, to say the least, other
interests. I have no doubt in my mind that the residential
school system is a response by the government to pressure from
the churches at a political level, so that the partnership was
founded in that sort of way.

The schools were built by churches, they would
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then be financed by the government and there was constant
squabbling over who decided what about how they ran. In 1892
there was an Order-in-Council which was the first after the
Indian Act legislation as it were, official decision that there
would be these schools and that the federal government had
financial responsibility for the institutions.

There never was, however, until 1911, any legal
relationship between the government and the churches and in 1911
there was a contract signed, negotiated between the churches,
the Catholic Churches and the Protestant ones and the
government, Indian Affairs Department, the minister being the
negotiator and signatory for the government. And the contract
was set up on how the schools were to be run. If you read the
contract, anyway if you read the contract as a historian, it
would appear pretty clear that the senior partner in this
arrangement was the federal government.

The federal government had the last say in who
was hired, who was fired, how the school was to be operated,
what the standards of care were in the school, everything that
you could think of was the responsibility of the federal
government. The school was managed on a daily basis by the
church and the financing of the institutions was a joint
responsibility of the churches and of the government. I said
that the church's opinion of the management and of the

partnership was that it was badly managed and it was not a very
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good partnership.

In fact, these contracts which were signed in
1911 were supposed to be renegotiated and resigned in 1916 and
they never were. So after the contracts lapsed in 1916, there
was no legal basis for the residential school arrangement
between the churches and the government, until 1961 when another
contract was signed between the churches and the federal
government and that contract lasted, obviously, until 1969 when
the churches left, the partnership and the government took over
the direct management of the schools in and of itself.

In the second contract, the 1961, again the
responsibility, the senior partnership was the federal
government, it had the final say in the management, the
teaching, the residences, everything.

Q Knowing that there was a contract which set
out the formal lines of responsibility that perhaps though it
might not have been renewed, perhaps was the understanding upon

which the partnership continued over time. How did it work in

practice?

A It was a confusing maze of irregularities
school by school. I do a fair bit of administrative history,
looking at how institutions are built, operated and run. I've

studied the Hudson's Bay Company and other big institutions,
this one gets probably about F minus on reaching standard,

acceptable standards of administration and certainly even much
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less than an F minus for reaching standards of care for the
children who were in the institutions. By and large though the
federal government had on paper the responsibility for funding
and for managing the system and ensuring the care of the
children who it proclaimed all the time were it's wards, were in
a sense legally belonging to the department, on a day to day
basis the department left the running of the schools to the
churches. And indeed it's surveillance, it's oversight of the
operation of the individual schools was nearly non-existent .

It charged the Indian agents across the country
with inspecting the schools, enthusiastic agents did, most of
them did not, so that schools were never inspected on any
regular sort of basis. Though in the contract the schools were
to be kept open for the inspectors, that was clearly held and
there was a feeling by many agents who wanted to inspect the
schools, that they were not welcome in the schools and that the
teachers were not very forthcoming when they got into the
schools.

But there was no special inspectors, an Indian
agent was a man off the street, he had no special qualifications
for judging standards of care, except the standards of care he
may expect himself as a parent for his own children. So there
was no medical surveillance, there was no inspection of the diet
being provided to the children, not in the pre-war period, the

post Second World War period is slightly different. There were
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inspections of the school and I was interested to hear the
member of parliament speak about that, about the minimal
provincial involvement with residential schools and I beg to
differ, if even politely.

From the early, from the late 19" Century, from
1880's and 1890's, contracts were signed by the department with
the individual provinces and the provinces on a regular basis,
annually, provided inspectors who went into the schools to
inspect them as schools. So the inspectors went in on an annual
basis, as school inspectors went in to non-Aboriginal schools
and, you know, sat in the back of the class and judged the
quality of the teachers and the quality of the instruction that
was going on.

But I would assume that if I had the time and the
energy to go look, although some of those inspection reports are
obviously in the federal files, to go and look in the provincial
education records, I would hazard a guess that school inspectors
were also noticing the lack of care of the children, the neglect
and probably the abuse as well. Children were, of course, later
on taken into provincial hospitals and children, of course, were
in the 1960's on, children were under agreements between the
federal government and the provinces across the country.
Children were, in terms of their welfare, the responsibility of
provincial child welfare services and they used the schools, the

provincial child welfare services did, to place children from
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Aboriginal communities that they considered to be neglected
children.

So, the province was in there, increasingly as
the time went on and particularly after the Second World War, in
terms of oversight for children's welfare and oversight for
children's health. And increasingly after the Second World War,
residential schools became part of that system of education,
health and welfare for children, so I don't want to exaggerate
it, but they became increasingly part of a provincial system,
though they always were a federal education system.

Q Now, you refer to standards in the 1911
contract and perhaps thereafter, what kind of standards, formal
standards were in place?

A Almost none. The department said there
would be standards of child care in terms of the provision of
things like food and clothing and one would assume that one
could make standards about food and clothing. But there were no
standards made for food and clothing until the financial, the
system, the way in which the schools were funded, was brought
about after 1957. Then after 1957 there was an attempt to
describe the sorts of clothes that the children were going to be
wearing, there was even complicated charts which had to do with
isotherms, people who are more scientific than I would know
about that, it's some way of measuring temperature or something.

Depending on the isothermic region you lived in, in Canada, you
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needed, you know in your country, raincoats, in Northern
Ontario, fur coats and therefore there were to be differential
funding for places.

Similarly after the war, health and welfare
brings nutrition, or the Department of Indian Affairs has the
services of federal dieticians across the country, they come
into the schools, they check the food for it's nutritional value
and standards are ensured, theoretically, by the nutritional
standards of the four food groups and these sorts of things.
Prior to the Second World War there are no standards whatsoever,
except those which are the common sense standards of parenthood.
Agents would go into institutions and say these children are not
being fed adequately and when they described the type of meals
or the lack of meals that the children were being fed more
obviously, it was pretty obvious that the standards were
unacceptable, the same in clothing as well as the same in
shelter.

There was occasionally a report, an inspection by
the department on the conditions of the buildings, the big
inspection report by an accountant in the department, a Mr.
Pagent (phonetic) in 1909, surveyed most of the schools in
Western Canada and condemned about three quarters of them as
dangerous places, where no human being let alone children should
be housed. So, there never were standards against which the

department could be judged. With the exception, now that I
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think of it, of health regulations about tuberculosis and who
could and could not be brought into the schools.

Children were supposed to be checked by a doctor
before entry to the schools and the doctor was supposed to fill
out a form, which was part of the admission form, saying whether
or not the children had any evidence of tuberculosis. If they
had evidence of tuberculosis they weren't supposed to be let
into the schools, because they would infect healthy children,
obviously. So there was supposed to be a screen, a medical
screen which would guarantee the health of the children in the
schools. There was a great public debate in the department,
Duncan Campbell Scott, who's name I think we all know, who was
the Chief Executive of the Department from 1913 to 1930,
admitted and was frustrated by the fact that the medical system
didn't operate.

I remember when I was researching in Indian
Affairs, finding the form, admission form of a young woman, I
cannot remember her name, the doctor had written beside the
question, “any signs of tuberculosis', had put down swelling of
her gland in the neck, which was a sign of tuberculosis and at
the bottom of the form was a signature of the local agent and
principal and she had been accepted into the school. So even
when there were standards and applications, there was need and
again, it has to do with the funding system, there was need for

children in the school and children were taken willy nilly.
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The Bishop of, the Anglican Bishop of British
Columbia, in 1919, wrote to the department and said his
conscious was troubled badly because the agents and the
missionaries would take any child into the school, no matter how
ill, with tuberculosis or any other disease that was
communicable and therefore problematic.

Q Did any standards of discipline exist?

A Again, there were no standards of
discipline until after the Second World War, and then there was
a strapping regulation, which went into detail describing the
way in which children could be physically punished and the
strapping regulation was not really any different, I think in
fact, it was based upon the Ottawa Board of Education Strapping
Regulation, which said that children could be strapped on the
hand, with indeed a regulation strap. They told principals
where they could write to a store in Edmonton to buy this thing,
a regulation Department of Indian Affairs strap.

And the child could be strapped on the hand a
number of times, the child had to sign the register, there had
to be a witness, only the principal could strap the child, and
then, of course, there had to be a submission on a quarterly
basis to the department about the number of children who had
been strapped in the school, who had been strapped in the
school, excuse me, in that three month period. That's what you

were allowed to do by departmental regulations and you had to
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report in that way.
I looked at the Shubenackity (phonetic) Strapping
Register from, I think it was 1960 — 1952 to 1962, excuse me,
and according to the Shubenackity Strapping Register, no child
in the Shubenackity School was ever strapped in those 10 years.
Q I see, how did that compare with your own

experience in school?

A Well, I know I was strapped more than that
and so were my classmates. And 1if one reads 1Isabelle
Knockwood's book, Isabelle Knockwood is a graduate of

Shubenackity Residential School, there was a lot more than
strapping going on in that school. Or ironically, actually
nobody was being strapped according to the regulations, so the
register was not being filled in and children were being
punished in other ways. It was laughable, children were
obviously being punished way beyond the regulations.

Prior to the Second World War there were no
regulations, there was, you know, occasional comments by senior
managers in the department that children should not be punished
in ways that would injure them. Children, for example, should
not be hit on the head, but never any set of regulations laid
down to govern discipline until after the Second World War.

Q Now, you've talked to some degree about the
standards or lack of them at various times over the residential

school history. I wonder if you can tell us how a school be set
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up from an administrative point of view within the school
itself?

A Certainly, I mean the organization differed
of course from school to school, but generally speaking, and
differed from Catholic to Protestant school, obviously. But,
generally speaking, the school, again until after the Second
World War when it got much more complex, the school was run, in
the Protestant case, by a principal and a matron. Often times
the principal and matron were husband and wife, and this was
problematic, the department often referred to these schools as
little monarchies, king and queen, husband and wife. The
principal had overall responsibility for the school, which meant
for the operations of the school in totality, but specifically
for the educational elements of the school and the economic
elements of the school, which included, of course, running a
farming operation in almost every case, schools were farms, with
a few exceptions.

The matron was a, in true to Victorian form, the
woman and. therefore responsible for child care, so she'd be
responsible for the cleaning, the cooking, the laundry, the
clothes making, and these sorts of operations. And then the
other employees, again in the Protestant system of course, would
be hired employees, teachers who would do also child care and
then employees who supervised the children or who taught the

industrial side of the — so there would be farm instructors and
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trades instructors and these men and women would also be
responsible for doing the farming with the children and these
sorts of things.

The Catholic séhools were a mirror of that,
accept, of course, the principal was likely to be:a priest and
the workers were likely to be nuns. Although in one or two
cases, the principal was a nun as well and the whole school was
run by women. But in a sense that's what the structure of it
looked like.

Q Now you've indicated that there was very
little oversight for many years over the schools. Do the
records indicate any notion of complaints by what was going on
in the schools over the years?

A Oh yes. From, right from the beginning,
right throughout the period and going on past 1969, when the
churches 1leave, the records, the church records and the
government documents are a discourse of conversation about
failure to meet standards, neglect of the children and abuse of
the children. When the Bishop O'Connor case broke in British
Columbia, you know in the 1980's or so, I think 1980's or so,
the department issued a statement here in British Columbia, I
found the statement in ‘their file in Ottawa, saying how
surprised they were that there was abuse and neglect in the
schools. They, our employees, they said, had no memory of that

and I guess if their employees never read their files they would
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have no memory of that.

But indeed when you go into the files it is
replete with constant reporting from people within the system as
well as from Aboriginal people and Aboriginal communities, as
well as from non-Aboriginal people outside, after all some
children ran away and died, many children ran away and died.
And there were even coroner's inquests, Charlie Windjack, of
course, is one of the more famous cases in Ontario. So that the
critique came from within the system, from teachers, from Indian
agents, from local RCMP officers, from children, from parents
and then from ordinary non-Aboriginal people who came into
contact with the system and the department was not only
discussing this in it's letters constantly, but the department
was constantly defending itself on the outside.

I remember Duncan Campbell Scott being very
worried in the letter he wrote to a colleague of his that now
that the motor car has become possible, people can drive past
our schools and we better make sure that they look good, right,
that the lawn is clean and the windows are mended and the
buildings are painted. So there was, and I was raised a
Catholic, a sort of white inseplicar (phonetic) image about
these schools, they looked nice on the outside, if the
Department could manage. But on the inside there was not only
abuse, abuse excuse me, and neglect, but there was knowledge of

abuse and neglect right throughout the system's history.
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It was a surprise to the Indian people, or the
Indian agents, excuse me, in British Columbia in 1986, but it
certainly wasn't a surprise to anybody else.

Q What was the scope of the kinds of abuse
and neglect that was disclosed in the records?

A I divided it in mwmy report to the
Commissioners in two sorts of ways, there was neglect and there
was abuse. And by neglect I meant that the system, well let me
start again. The system was based on the assumption that Indian
parents were inadequate and incapable and what was necessary was
that non-Aboriginal people, specifically missionaries and
members of the Indian Affairs Department through the residential
schools, should parent Aboriginal children. Because only these
non-Aboriginal people could teach Indian children how to live in
Canada, and although that sounds a bit silly that was, as you
boiled it down.

There was then this parenting presumption as I
called it, that the white people presumed that they could parent
these children. When one looks at the records, and indeed the
conversations in the records amongst the people who were
parenting, the teachers, the staff, the agents, the
missionaries, it's clear that they did not parent those
children, they did not provide care to those children up to the
level of standards of the time, in other words. If these were

white people in Williams Lake neglecting their white children in
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Williams Lake and there was an enthusiastic legal system
operating in the town at that time, these people would have been
chargeable under provincial legislation.

It was clear when you read the history of the
schools, the records of thé schools, that children were not
being provided with what children should be provided with. This
is setting aside the problem of cultural aggression and cultural
genocide, if you just looked at the expectations of care,
children were not provided with food, they were not provided
with clothing, they were not provided with the safe living
environment and they were not provided with a adequate
education. When the educational inspectors came in from the
provinces, from provincial departments of education, as a
general statement, they found two teachers who were not
qualified to teach.

We all know, for example, that one of the
important strategies of the schools was to eradicate Indian
languages, it was ironic for many provincial school inspectors
to come into schools, particularly the Catholic ones who were
staffed by Oblates, who came straight over from France and nuns
who came from France as well, to discover that the teachers
couldn't speak the English language either. So people without
teaching certificates, people, I remember one departmental agent
said, when will the churches stop sending us staff into the

school system who are people who have failed in every other area
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of church endeavor. So there was the feeling in the department
anyway, that the churches dumped into the school system people
who were incapable.

There was neglect then, throughout the system and
that's not only, you know, an old thing that had to do with the
1920's and 1930's. The department itself did a survey of food
services for children in 1969 and found that the food being
given to children in the schools in 1969 was wholly inadequate
by dietary standards. So it was a persistent problem that the
children had not the food adequate. One of my, one of the most
telling stories, I think, was a complaint written by a woman in
a United Church school to the department and she said the
children in my school are not being fed properly and her example
was that the children were being given one spoon of porridge
every morning.

Now, as you know I'm from Scotland and this was
far from adequate even for Scottish people, one _spoon of
porridge. And she said to the cook, why are the children only
getting one spoonful of porridge, and the cook said, and this in
a sense stood for me as a symbol of the way the whole system was
funded, the cook said, oh well, she says, the children don't
like porridge and the pot isn't any bigger. So that's what they
got and in a sense that's how it ran, the pot was never big
enough to provide for the needs of the children.

So not in food or in clothing, I look around at
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the pictures and we all know the pictures of the children posed
in front of the schools in their neat and clean uniforms.
Inspector Hamilton in Manitoba wrote a line I'll never forget,
he was an 1Indian agent, an Indian inspector, a regional
inspector said, when they go downtown, he wrote, the children
have neat and clean clothes, and he didn't have to write the
rest of the sentence, when they were back in the schools, they
didn't.

They were provided clothes that were cast offs,
clothes that were collected in church basements, in Protestant
and Catholic church halls across the country and sent out to the
children and if they didn't fit, they didn't fit. And if they
weren't adequate, they weren't adequate either, and constantly
then when the sources, you get the comments about lack of
education, lack of food, lack of adequate clothing and lack of
safe shelter.

Q What about abuse?

A Then came abuse. And there were, again,
and being'a Scott, one system ties is everything, there were in
a sense three sorts of abuse going on. There was a universal
abuse which was an emotional abuse, which was built into the
system by the very nature of the system. In other words there
was abuse that was unavoidable abuse, because the system was, as
an idea, abusive. Even if you hadn't ever built a school, to

contemplate a system that said, our purpose is to kill the
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Indian in every child, the very thought was abusive. And that
thought was acted out unavoidably, we don't have to run around
looking for pedophiles to talk about this sort of universal
abuse, which was about taking children from their parents,
putting them in places that were frightening places because of
the size of them.

A colleague of mine wrote a wonderful article
where he pointed out that all the residential schools were
square and rectangle. This was about Prairie people who came
out of a round architecture, just by taking people from their
home and putting them in there, there was this type of systemic
abuse. I remember reading a letter by a young woman who was
brought down from Northern Manitoba and put in a Southern
residential school and she said, I couldn't learn a thing for
weeks, she said, I sat there staring at the light bulb in the
ceiling, wondering when it was going to burst and burn the
school down, she never seen a light bulb before. There was that
type of throbbing systemic abuse that was universal, that was
there, that was part of the idea that was unavoidable and
unescapable.

Then there was physical abuse, the fact is that
nobody was strapped, because everybody was beaten. Children
were, and I don't have to tell this story because so many of
these stories will be told, right. Children were beaten, were

chained, I remember reading a letter which was sent to R.F. Hoey
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(phonetic), who was the head of the Indian Affairs Department in
the "40s and early °"50s and the letter said, Dear Mr. Hoey, I am
sending you a present, this will let you know how Aboriginal
feel, people feel about or why Aboriginal people feel the way
they do about. the residential schools.

And I was fascinated to find what present he
could have sent and I turned the letter over and discovered he'd
sent a pair of shackles to the man and he said, these shackles
had been used at St. George Lytton School, to shackle children
to the bed or to shackle them to the wagons if they'd run away.
And he said I can't send you the stocks which stand in the
schoolyard, you know those big stocks where people are tied to
them, manacled to the stocks, he says, I couldn't send that
through the mail, but you should believe it was there. So there
was that type of, always children being beaten by horse whips,
always that abuse which was part of the discipline of the
school.

And then finally, of course, there was sexual
abuse. And sexual .abuse doesn't appear in the files, I've read
thousands upon thousands of government files and you find hardly
any cases of abuse at all, sexual abuse. Which, of course, to
any of us who study Victoria morality, the Victorian way of
writing and speaking, as I do as a 19" Century historian,
certainly not acceptable to a lawyer like you, means 1t was

there. There's the odd reference, there's the strange way of
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speaking, there's the unfortunate incident, you know. Why would
a man write that there had been an unfortunate incident on page
two in the letter, when on page one in the letter he told you
about beating, about starvation, about locking children up,
unless the unfortunate incident related to sexual:abuse

In a sense, the very silence about éexual abuse
tells you it's there, it was never any question about it.

Q I understand there was also, there were
studies done with respect to the rate of mortality or rate of
death in residential schools. Can you speak to that?

A Yes, that was, in a sense that's what
brought forward the 1911 agreement between the churches and the
government, which was, you know, the agreement was an attempt
to put the schools on some sort of sound management footing or
whatever it was. In 1907, Dr. Brice (phonetic), who, P.H. Brice
who was the Chief Medical Officer for the department, was
commissioned by the department to tour schools in Western
Canada, he didn't come to British Columbia, he went to schools
in Manitoba, Saskatchewan and Alberta. He looked at,
interviewed the management of the schools, obviously, he looked
at the conditions of the schools and he looked at the enrollment
registers, the history of the students. And discovered that
death rates in the schools from tuberculosis were 24 per cent,
that 24 per cent of the students who had come into the schools

from 1884 to 1907, when his study was finished, 24 per cent of
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the students, excuse me, had died in the school, almost all of
them from tuberculosis.

And then he stood back a bit and widened his
scope and said that if you follow the children out of the school
into their communities for three years and no more than three
years, that number doubled to over 40 per cent of the children
who went to the school died from tuberculosis. So there were
incredible, incredible death rates in the schools.

Q Looking collectively at all of the forms of
abuse and neglect that are documented in your research, I
presume that these incidents were at least in the possession of
the federal government authorities, would that be correct?

A Oh yes. Yes, the federal government, the
senior members of the Indian Affairs Department had cases of
abuse, be it physical abuse as I spoke about or the systemic
neglect, which is about food and clothing and education. Thesé
had these things reported to them on a weekly basis.

Q What was their response to that?

A There was no response whatsoever, there was
a way of dealing with these reports, particularly, and I'll
speak specifically about the cases of physical abuse. They
would be reported to the department by school teachers, excuse
me, by Indian agents, by regional inspectors of the Indian
Affairs Department who were responsible for a whole bunch of

schools. Occasional by missionaries themselves, by RCMP agents
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who, for one reason or another came into the schools, often
because they found run away children. And the cases would be
reported to the department in considerable details, so that if
you go into the files they'll be large descriptions of how the
child was abused, when the child was abused, et cetera and so
forth.

These reports were then normally referred by the
department to the churches for an explanation, you know, this is
unacceptable behavior, why has the child been treated in the way
the child has been treated. The church would provide an answer,
sometimes quite ludicrous answers, and that would be the end of
the case. Persistent complainers, people who were persistent in
trying to bring the issue of abuse forward to the department
would quickly be dealt with by the department in a very
aggressive manner.

Woman in the school system, school teachers would
be put down as, oh well, they're just hysterical, senior members
of the staff, departmental staff who complained about the
treatment of children were told to shut up and I guess they
understood what departmental authority was all about, it went no
further than that. Members of communities were threatened, I
guess 1s a good word, coerced into silence and lawyers are
occasionally hired by Aboriginal communities were treated with
equal sorts of aggression by the department. So the department

knew they were there, internally it did nothing about them and
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externally it defended the system, I mean, one of the — the
department, I guess what I'm trying to say, is the department is
not alone in this. When Dr. Brice's statistics were published,
they were put in front of parliament, Saturday Night, the
magazine, said they're shocking and scandalous but, of course,
nothing will be done about and nothing was done about it.

I remember an autopsy on a boy who ran away from
a school in Kenora and died of exposure and the autopsy report
has all sorts of evidence, witnesses had come forward to talk
about how frequent children ran away from this school. The
autopsy report suggested to the Indian Affairs Department that
since Indian children were likely to run away from residential
schools, it might be a wise idea for the department to give
children survival training. Rather than saying what you and I
might have would have said, perhaps we should investigate what's
going on inside the schools.

And the department did that, it actually wrote to
it's principals across the country and said since children may
run away; maybe you should tell them how to survive in the
woods, rather than you know, inquiring and inspecting. So they
knew about it and did nothing in summary.

Q You noted that some, I think Aboriginal
communities, hired lawyers with respect to this issue, did that
ever provide any form of redress.

A No, not that I know of, none of the lawyers
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cases that I came across.

Q You had told me, when we met yesterday,
about a lawyer from Toronto who had been hired by, I believe,
the Anglican Church and had made some comments. I wonder if you
might expand on that? e

A Oh yes. The lawyer was S.H. Brice, who was
Q.C, obviously senior lawyer who was a devout and active
Anglican and was involved in an internal Anglican inquiry into
their own mission activities and then eventually became involved
in the question of negotiating the 1911 contract. And therefore
was privy to the Pagent Report which talked about the deplorable
condition of schools and was privy to the Brice Report of course
which talked about the incredible death rates. And warned the
department in phrases that, are again, Hallmark phrases for the
nature of the system, that having looked at how Aboriginal
children were being treated in the schools and the record of
death in the schools. And this man, being a QC, obviously knew
what his law was all about, said that the department was within,
to quote him, “an uncomfortable nearness to the charge of
manslaughter”. That the conditions that the department had
created, the way in which it was not caring for the children
were close to being manslaughter.

Q Was there ever any acknowledgment by senior
people in government that children were dying in these schools

because of neglect and abuse?
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A Oh yes, vyes. The department was, the
senior management of the department was quite aware of the
consequences of it's policy and of the school system. They
particularly focused in on running away, I remember a senior
member of the department explaining that hundreds of children
ran away from the schools every year and he said it's because of
how badly they're treated within the schools. So the impact of
the system was not a mystery, I've read letters from agents very
early on, as early as 1913, agents in Alberta. An interesting
agent who said, wrote to the department and said, I'm not going
to let anymore of my children, and by that he meant the
Aboriginal children from the communities he was responsible for
dealing with, I'm not going to let anymore of my children go to
residential schools, because when they come home they're ruined.
They have been so badly damaged by the schools, and this is
early on, right, we're not talking about the 1960's, this is
right at the beginning of the system, they are so badly damaged
by the schools that they can't live a productive life back in
their communities after they come home.

The children, he said, who don't go to school are
better able to deal with a world that is changing around them,
you know, he means the settlers and the ranches and everything,
than the children who go to school. So everybody knew about the
way 1in which the school experience disabled children and

everybody in the system knew the way in which, quite literally,
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the school system killed children.

Q Given this experience, did your research
indicate why it was that Aboriginal children continued to be
sent to residential schools by governments and churches?

A That's a hard question to -answer because
any of us who would have designed this system in 1880 to reach
certain goals, and those goals were to produce children who were
highly skilled children and able to get good jobs in the society
that was growing up around them and able to lead healthy lives
in those communities. Any of us who had set out to do that job,
and after all, well, any of us who had set out to do that job in
1880, knew that by 1906, 1907, when the department began to talk
about it, that it wasn't working, that they weren't achieving
those goals. In fact the goals they were achieving were just
the opposite, they were making it impossible for children to
lead productive lives and to contribute to their communities.

So why the department persisted in it, for
another 80 years after it knew it's own goals were failing, I
don't know, but it just did. S

Q And from the point of view of parents to
the children, what choices if any did they have?

A Well this is the other side of the
question, why did children come, right. And children came

because it was the system, in the Indian Act legislation in

1920, "21, they introduced compulsory education, for the long
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time the department resist doing that. Now, quite obviously
when I say, you know, and whatever I mentioned, there were 9,000
children in the school, there were heck of a lot more Aboriginal
people, children in the country who weren't going to residential
schools and one of the reasons was there weren't enough schools.
But the way in which, of course, children were moved into the
school is pretty clear to everybody in this room, the department
took coercive action, as did missionaries themselves.

After 1935, for example, when the family
allowance was brought in and the family allowance in all sorts
of communities, Aboriginal and non-Aboriginal communities, the
family allowance in your province of Newfoundland, was an
extremely important addition to a families income. Particularly
if you lived, you know a seasonal life as a Newfoundland
fisherman or an Aboriginal hunting and gathering community and
the department would simply threaten that this money would be
cut off unless children were volunteered. And the department
had the ability to lever all sorts of, cooperation by all sorts
of other, what the department called, privileges.

The agents were told that they could suspend
Indian's privileges if Indians were, Indian parents were not
being cooperative in sending their children to school, rations,
you're last on the housing list or whatever it would be,
children were being forced into the schools in that fashion.

6) Were children made wards of the state?
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A Yes, officially after the war, in the
application forms that were signed by the parent or the
guardian, there was a line which said, that for the life of,
that for the term in which the child was in the school and that
term was to be decided by the Ministry of Indian -Affairs, that
child was a child of the state.

Q I wanted to ask you of medical treatment as
well, what sort of medical treatment was offered to children in
these schools?

A No, I forgot, I should have mentioned it.
When one talked about food and clothes and the level of
educational, education offered to the children, the level of
health services was deplorable as well. It was, again, far
below the standards of care being offered to non-Aboriginal
communities at the time. Horrific stories of the level of
dental care provided to children, provided to children in
school. And the treatment of tuberculosis was not only
shocking, but the treatment of tuberculosis, that treatment,
excuse me, persisted long after other more modern forms of
treatment were introduced into non-Aboriginal communities.

In other words, after the war when non-Aboriginal
communities had access to antibiotics for the treatment of
tuberculosis and other sorts of diseases and sophisticated
treatment for tuberculosis, Aboriginal people were still,

Aboriginal children, excuse me, in the schools were still, in
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the evidence I was able to find, receiving treatment that I
first found in the 1920's, which was that a doctor would come
into a school with a nurse and would operate on the children,
removing what were called by the doctors in those days, deceits
of infection, so that they would remove the tonsils, the
adenoids, any teeth that looked infected.

They would put the children up on the tables in
the diningroom and they would 20 or 30 operations'a day, and
then they would leave and move onto the next school. This,
according to the files, this operation was not only efficacious,
it was, had the other benefit that the department said of being
cheap, this was a lot cheaper than doing it in the hospitals, et
cetera.

And when I asked my own doctor whether this was
a safe procedure, whether he could do 25 tonsilitis in a day, he
said, oh yes, you could easily do 25 tonsilitis in a day. It
was a simple operation, it was very simple to do, but he said
the trouble appears three days later when there is a high risk
of, even in- hospital treatment supposedly, a high risk of
hemorrhaging and, of course, by then the doctor in these
residential schools was far away and the children were left to
the care of untrained staff who were teachers and nuns and
priests. And this persisted into the 1950's, this sort of
treatment.

Q Doctor, I know in the last hour we've been,
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really been able just to scratch the surface with respect to
your research in this issue. What, I wonder can you tell us,
what the recommendation was of the Royal Commission with respect
to this issue and as to whether future work needed to be done to
fully flush out the issue? s

A Oh yes, I should have preface my remarks
earlier on when I was talking about the sort of story I could
tell, that the sort of story I told to the Commissioners, what
appears in their reports, is even if one is simply telling the
non-Aboriginal story, the residential school system, the story
I've told there and obviously this morning, is just the start of
the story. There needs to be an awful lot more research done on
how the system was built and how the system operated, answer the
sorts of questions you asked me that I really can't answer.

I think with 35 research assistants in 10 years
I'd be able to tell you how many children were in the school,
that we could probably track that down, but it's a massive job.
And indeed to sort out the lines or responsibility which is a
more important question. There needs to be a lot more research
done. So when I discuss my report with the Commissioners and
they decided what needed to happen, what they decided needed to
happen was that Canada needed finally to be educated about the
system. That there was this huge scar which ran through
Canadian history called the residential school system and

Canada's treatment of Aboriginal communities in general, that
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they believed and I think they're right, most Canadians know
nothing about.

I still find it hard to believe that the
residential school experience was so tremendously tragic for
Aboriginal communities across the country, is still relatively
secret in non-Aboriginal communities. And that the best way to
go about this, you know, to have an education, to have an open
forum, to have a place for healing, where Aboriginal people
couid tell their stories and non-Aboriginal people could listen
to them, in respect. To have a platform upon which lawyers
could move as to the next stage in that part of the process,
that what we should have is a residential school inquiry under

the Canada’s Inquiry Act.

And that we would spend a good deal of time with
Commissioners like we have now, gathering evidence and trying to
put together the story of the residential school system and
trying to make that story useful both in terms of healing and in
terms of finally coming to some sense about what sort of
compensaEion there could be, what sort of legal avenues we need
to travel.

Q To your knowledge has the federal
government responded to that?

A When I went through the files in the
department files in the late 1990's and this was after the cases

of abuse began to be known in British Columbia, largely at the
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beginning, I found letters from every senior Canadian politician
to the Department, to the Ministry of Indian Affairs, asking for
a national inquiry. Every national political leader, provincial
leaders across the country, provincial Premiers, writing to the
Minister saying we need to have an inquiry. And the Minister
always saying, no, in the polite ways that Ministers can say,
no.

And now we have a national, you know, now we have
the request by the Royal Commission for a public inquiry and the
Minister appears to have said no again, there does not appear to
be — although I must admit I was standing in the store next
store yesterday and there was a flyer from the liberal candidate
of the area and it said, it told, it purported to say why
Aboriginal people should vote for liberal government and it did
have a phrase in there saying that they were going to be very
serious about the recommendations of the Royal Commission once
they got back into powe, aAnd indeed we should believe that and
vote for them.

And I hope they're right, I hope that when the
government comes back into power they pay serious attention not
only to the residential school inquiry request by the
Commission, but to the couple of hundred other important
recommendations that the Commission has made. Remembering,
after all I think, that the Commission was based upon thousands

of hours of testimony from Aboriginal people themselves. What
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the recommendations are and what the inquiry recommendation was,
was what was told to the Commissioners by community members
across the country. And hopefully those politicians will
finally begin to listen and then the story can be told.

Q Doctor, I've actually used up the time that
I have allocated, the Commissioners themselves may have some
questions. 1I'd like to thank you from my point of view for your
testimony.

A Thank you for the opportunity.

COMMISSIONER JOHN: Just, I would like to start on
the last point that you raised about the Royal Commission. 1In
the five years that it had, curious as to a couple of things.
One, given the time that it had and the resources that it had at
it's disposal, and I'm not certain of all of the background of
what resources it had at it's disposal, but certainly also
access to government records. Why it chose from, maybe you
know, maybe you don't, why it chose not to do a more in-depth
investigation into this issue?

A Into the residential school issue itself?

COMMISSION JOHN: Yes.

A I guess I can answer that question in part,
but I wouldn't want to pretend to speak for the Commission and
it's intentions. The residential school group was made up of
staff of the Commission and three researchers with research

assistants. I was the historian, there was a lawyer from the
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University of Toronto, who was to look at, largely to look at
possible forms of compensation and legal redress that the
Commissioners might recommend, so she worked on that. And then
there was Roland Chris John, who's name was mentioned this
morning, who was asked to look at the impact of the schools on
communities, the residential school syndrome, as it was called.

That's all they did, I think they thought that
was a lot. We sat and talked, I remember in the early days
about my history and whether or not we should interview
Aboriginal people, for example, whether we should go across the
country and have a mini inquiry, just on residential schools, by
talking to the people who will come and talk today and over the
next few days. And it was decided not to do that because I was
very uncomfortable with that, because I felt it would be a form
of, just another form of exploitation. That we would come into
the communities and we would say to people, tell us your stories
and we would take their stories away and without the ability of,
without the ability to do what's being done here today, right,
which is to have the counselors and to provide the backup to
people.

So it was decided to, that in terms of the
history anyway, we would talk to the documents, we would see
what they told us about what non-Aboriginal people thought, did,
acted, et cetera.

COMMISSION JOHN: Yes, I agree with the

KEY WEST REPORTING SERVICE



10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

25

J. Milloy 59
exam (Wicks)

recommendation that you put forward in the report, the
Commission's recommendation, I agree with that and I note also

that it's under the Public Inquiries Act, federally. I would,

personally, I would like to see the government be able to move
on that particular recommendation, but not, having not done so,
I think that the community establishing their inquiry, own
inquiry into this, this matter is important.

But having listened to you for the last hour, I
went to residential school for many years, the one north of
here, LaJdack (phonetic), and I couldn't help but feel and think
as the Chief had outlined, that three generations of her
community members had gone to that. And the deep sense of, I'm
not really sure, exploitation I guess is probably a good word to
use, but how our people or how Indian people were, I guess I
have to be a bit, kind of unbiased up here, I'm supposed to be
a Commissioner but I'm also an Indian and I'm also a residential
school product. And that deep sense of exploitation that seems
to be there and I have to say that because that's what I'm
feeling, having heard what you said over the last, here.

What I'm curious about is the role of the
province, why did Indian students or Indian children have to go
to residential schools, why could they not go to public schools?
In your research were you able to find anything?

A Yes, it was, the answer to that question,

why not day schools, right, either provincial day schools or day
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schools in the community like the one we're sitting in, right.
Because the Indian education, well, the words are so dreadful,
right, Indian education is thousands of years old, so by Indian
education I mean for the moment, education offered Indian people
by non-Aboriginal people, right. That began as- day schools,
mission schools, you know, beside the church in the community,
that's how it started and that was official government policy in
the 1830's, the 1840's and 1850's, would that there be day
schools.

When Nicholas Floodavin did his report, which was
on, you know, shall we have these industrial schools, these
boarding schools, these residential schools, the advice he got
and I remember it from his report, was that the influence of the
Wigwam, he wrote, was stronger than the influence of the school.
In other words, if children were allowed to stay in their homes
and go to day schools, then they would stay Indian. And
therefore the only way that they could be made non-Indian, which
after all was the strategy of assimilation, right, was to have
residential schools. It was as clear as crystal te these people
that was the their common sense, and that's why they decided on
residential schools.

At the end of the period, after 1948, when they
decided to close the residential schools, and you look at the
rhetoric, what the department is saying, right, they're saying

the only way for there to be healthy communities, the only way
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for Indians to become, they don't use the word “assimilated: any
longer, right, or civilized, they use the word, “full Canadian
citizens. The only way for children to become full Canadian
citizens 1is for those communities to be healthy, for the
children to grow up with their parents and to be educated in
their communities and this is the sort of philosophic
justification for putting them in provincial schools.

When I say it's the philosophic justification, I
say that with a tinge of cynicism, because the Minister, at one
point, the Minister from, the Minister in the Liberal
Government, excuse me, who's name is floating around, I can't
think of it, said after the war, let's dump them, he said, on
the provincial balance book. In other words, let's move Indians
into the provincial budget, off of the federal budget, so after
the war, as you know, I don't have to tell you as Indian
politicians and people know better than I do, there is this
attempt by the federal government, you know, announce to the
white paper,” begun a lot earlier than that, to move the
responsibility into the provinces and it starts in education, by
the “60s it's about health and welfare, policing, about all
these issues at that point.

But right at the very beginning there's a belief
that the Indian family has to be destroyed. If the Indian
family is not destroyed, then Indianness, as they called it all

the time, persist, and that's the justification for residential
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schools, even when it doesn't work, they cling to that.

COMMISSION JOHN: The reason I ask that simple
question is because I hear, I hear the province all the time
saying that they have no responsibility for what happened in
residential schools and I've always been under -the impression
that partly the reason for Indian children being in residential
schools was that they could not be in a public school because of
policy of government, at least in this province.

And I'll tell you why I think that, I asked my
dad, I said, why did you send me to residential school, he said,
very simply he said, there was no other school we could send you
to, the problem, the public schools wouldn't take Indian kids.
And I'm not sure if that was a policy though that was in place
and I'm just inquiring from your, from your own knowledge of
this, how accurate that that statement is.

A Well, the department said, when it began
this integration policy after the Second World War of putting
children in the provincial day schools, it said it was
remarkably surprised by the lack of resistance by local school
boards, to taking the children in. Now, what it didn't say
quite so loudly was that one of the ways it got children into
provincial school systems, remember this is after the war when
the white population is beginning to climb and therefore there
needs to expand the provincial school system to accommodate the

non-Aboriginal children. One of the things the department would
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do would go to the local school board and say, if you take our
Indian children into your school, then what we'll do is we'll
provide you with capital cost for school expansion.

Now remember the local politician hears, oh,
capital cost for school expansion without having to raise the
mill rates, this sounds like a particularly good deal. and that
was one of the ways that children were brought in, but it was
done on a school board by school board basis and there were
school boards, as in your experience, who would not have Indian
children.

There's no one in here from Manitoba, perhaps,
for me to insult, but the department always talked about the
Paw, the school board at the Paw which would not take Indian
children. It talked about a few communities in Southern British
Columbia which they said were extremely tolerant communities
because they were mixed, by that they meant there were white and
Chinese and other, Ukranian people and they were used to
accommodating, so it was spotty across the country.

And then in the 1960's they began to negotiate
official agreements with provinces, Minister of Education,
because of course, what the feds were doing by doing it school
board by school board by school board was moving the Indian kids
into the provincial system without the approval of the
provincial politicians, right, in Victoria or wherever, because

they were doing it on a school board basis, that way. And after
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that there was resistence, because of course the province's had
to pay, and pay adequately.

COMMISSION JOHN: Just given your background in
understanding policy historically of governments, federally and
provincially, that's where I'm directing my questions is about
the historical policy development and I guess I don't want to
take up a lot of your time. I will have to reread that section
of the Royal Commission Report and I understand that we also
have a report from yourself, that's in the binder, information.
But, just given the amount of time that we have, I would like to
not ask anymore questions, even though I do have a lot of other
questions.

COMMISSIONER COUTOURE: Yes, I read the report the
few times, it was an interesting overview and I appreciate it
for that. There are broad questions I would like to raise as
well as specific ones, but I'll keep them for our meetings in
and around the report. Having said that, let me preface my
remarks, my quick remarks, by saying I was a school teacher in
the residential schools system in the Blackfoot Reserve from
1958 to 1963. And that would, and a footnote to that is that
there is the thing of residential schools across the nation,
residential schools in a region like BC, Southern BC, Northern
BC, and in Alberta and on the Prairies, there are these regions
and there are between group differences that one would, in the

name of good research, need to take into account.
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1959 was the year that Indian Affairs promulgated
and started imposing it's integration policy. And I would agree
with the observation you made that there was a prior history of
school boards, school divisions refusing to take Indians and a
history of fighting with school divisions, trying to persuade
them to bring — to take in Indians because, you know, there was
a lack of facilities and resources in the reservation
communities, generally speaking. And it's funny how money
works, it just does things to people and as you put it, all of
a sudden a rural high school centres and junior high school
centres had gymnasium, or gymnasia built, it was funny.

Also, the per capita distribution, it was — I
don't remember the numbers but it was significantly different,
much less per capita if the child went to a residential school
and considerably more, to the point of being very attractive,
both for the school division and for parents on the reserves.
Because the era of my involvement in the reserves was sort of a
turning point phase, post-war of course, but 1959 into the early
"60s. So that's more of a bearing on structure and policies,
that's one question, or one comment.

Somehow and someway as we were discussing
yesterday, the analysis has be taking a number of dimensions
into account and you're well aware of that as you 1indicated. To
what degree, in other words, do reservation schools run by

whomever and especially in ~20s, ~30s and into the post-war era,
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reflect practice and attitude bearing on private schools just
generally and the dominant society. We don't really know, we
have impressions, I can remember vividly like it was yesterday
when I was Chairman of Native Studies at Trent University from
1975 to 79, when two bright white kids came in, ican we talk to
you, and they were very nervous, well to shorten the story, you
know what we went through and these are bright kids form city
schools in public school system. You keep hammering away on all
the awful things that went on in Indian schools and talking
about things that should have happened and didn't and couldn't,
I want you to know it was just as bad for us, I never forgot
that.

Now I've never had the time since to do a study
of, you know, the dominant society schools and make a, do a
comparative analysis and I'm not sure that that has implications
for the work that you're involved in and as a follow up to this
inquiry, in the name of what are the variables, historically,
how were they shaped, how did they start, how did they evolve,
what's the relative waiting to be attributed to this, to that,
that is part of this mosaic.

It is clear in my view and I'm not here to defend
the system, the dominant system at all, I'm up to my eyeballs in
the grief and sorrow and hurting and recovery processes of those
who went through schools, whether on reserve or not. So I'm,

there's two edges to my biases I guess, and that's enough for
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now .

COMMISSIONER BARNETT: Dr. Milloy, I just have a
very brief question, there is as I'm sure you're well aware, a
contrary view broad in the country about the experiences of
children in residential schools. And it seems to me that many
persons will say, in response to views such as yours, well, look
at the Indian leaders in this country, they all went to
residential schools and they did okay and they would point to
persons like Chief John, they would point to persons like Basil
Johnson (phonetic), who wrote a book which I'm sure you've read.
And I wonder what response you would have to those views?

A I am, of course, familiar with those views,
I had Aboriginal people approach me when it was known I was
doing the research, to remind me that they were successful
people, quote, unquote. Again, one of those questions that
Joe's asking, what do you mean by success, right, that they were
successful people, in that they had responsible jobs outside of
their communities, "in education, in public broadcasting, in
politics. That their experience had been, had been of that
success. And George Manual who, as you know, was the leader of
the National Indian Brotherhood, right, and I read his work
because he was a residential school graduate, a silly word.
Said, we resisted you from the first day you got here, right,

when you first hit the beaches with your fur trading ideas, when

you built the schools, when you passed the Indian Act, we
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resisted, in that we struggled to preserve our culture.

I guess what I'm trying to say to you is that we
would have had George Manual even without the residential
schools, right, that Aboriginal people were already persevering
in the face of an incredible attack on their culture. And that
on balance that's what the residential school was, right, it was
an incredible attack based in the presumptuousness of our
culture about our superiority, about our wisdom. You know, and
we can go around the world and find examples of people who,
because of their indigenous nature, because of their
Aboriginality, because their not white, Nelson Mandela and
thousands of others, right, who lead their communities and have
led their communities through incredible trials.

And I can't say anyway in which even though that
is a fact, the trial which is a white persecution is in anyway
excusable. Right, I mean, congratulations to those who are
leading the communities who were in residential schools, that
doesn't lessen, I think, the problem we have as non-Aboriginal
people that we built that system with a conscious goal of
destroying the culture of those people. That's how I always
respond to the question, probably not an accurate response, an
adequate response.

COMMISSIONER BARNETT: One other question, I think
we all know that the beginning of the Second World War, in

Canada there was a very deliberate effort to, in affect, destroy
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the culture of Japanese people in this country. That was
somewhat over 50 years ago and there has been redress, at least
in part, to the Japanese people in Canada. The history that
you've told us about this morning is a much longer and it seems
to me, a much more determined destructive history.

Can you offer any insight into why you are still
able today to say that you're talking about issues that remain
almost secret in this country and little understood and the
government is more than merely slow to respond to requests that
there be a full scale inquiry and redress to follow.

A I wish I had the answer to that question,
because it's not only a question that, you know, you and I ask
about residential schools, why has there not been a recognition,
excuse me, of the nature of the system or recompense or even an
apology. We have to ask the question more widely about non-
Aboriginal society in this country, not only about all of the
policy which was directed at Aboriginal people, which was
hurtful and we persist in, in many ways. But we have to ask the
question I think, and I think therein lies the answer, you know,
and I don't have that answer. Why are non-Aboriginal people so
thoughtless about how they live in this country, plain and
simple, why can they never direct their attention to the real
serious problems even when those serious problems speak to their
own interests.

Why do we live in a country that persists on
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building Hamilton bigger and bigger every day and chopping down
more trees and making more hydro electricity, in never coming to
terms with what I would argue, are the serious problems we have.
And in that batch is, you know, why don't we speak to the people
who lived here for thousands of years and did so.:.successfully,
and why don't we deal with them fairly, justly, honestly. T
don't have the answers to those questions and I fear the answer
to those questions are not very complimentary about our culture
and our heritage.

COMMISSIONER COUTOURE : Just a point of
information, Duceppe (phonetic) was the only political leader to
indicate that the Province of Quebec officially responded to the
Quebec Indian Association and accepted all of their
recommendations and so why didn't the other parties not do
something similar because I'm quite sure they were approached
for an articulation or a policy position. A second thing, you
mentioned the origin of, likely origin of, that the residential
school system as of 1879. I mentioned to you about Dr. Dennis
Martel's (phonetic) unpublished research that it all started in
Sir John A's office who sent someone over to Scotland to see
what the Brit's were doing to the Tribal Scottish. And that
they were being tamed through use of residential schools and
they thought it was a great idea and brought it to Canada. I'm
over-simplifying but, that seemed to be factual according to

Martel at the time.
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A Oh yes, I think that that, you know, that
the history of colonization is, if you look at Australia and New
Zealand, if you look at Ireland, I mean, England's first colony
is Ireland, most of it's policy that it, which is about language
destruction and attack upon their traditional religion, is then
just reproduced as the empire grows. And not only the English
Empire but the German Empire around the world, we have these
behaviors.

COMMISSIONER COUTOURE: There seems to be
something missing in the general Canadian psyche, dominant
society psyche. Frontier School Division was set up in the
early “60s in Manitoba and about the same time the Northland
School Division was set up in Northern Alberta, to adapt and
invent, create, innovate, this was some of the rhetoric of the
day, and they've created nothing new over a 40 year period and
it was set up do that. I don't know what to do with that, but
that indicates something about the general attitude.

CHARLENE BELLEAU: I'm not the judge here but I'm
going to. play judge. We want to wrap up with John Milloy's
evidence and thank you very much, John, for agreeing to be with
us and providing us with information. We will take a 15 minute
coffee break, 15 minutes only, then we're going to move into the
next witness, so we'll have 15 minutes, thank you very much.
--- MEETING RECESS AT 11:19 AM

--- MEETING RESUMED AT 11:40 AM
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CHARLENE BELLEAU: Okay, our first victim witness
will be William Shadowhawk Peters, Fred.

WILLIAM SHADOWHAWK PETERS: Sworn
EXAMINATION BY RICHARD ROGERS

Q Thank you, Shadowhawk, the questions which
will come to you now will be from myself. You will be the first
of many witnesses that we will question at this inquiry who were
actual victims of the residential school process. And just to
start, we would like to ask you a few questions to have us
familiar with who you are and your background. As Charlene
indicated, you answer to the William Shadowhawk Peters?

A Yes.

Q Would you prefer to be called Shadowhawk
during the course of these questions and answers?

A Yes.

Q Shadowhawk, could you please tell us what
your date of birth was?

A August 25, 1952.

Q And where were you born?

A Cache Creek.

Q Can you tell us how many children were in
your family?

A Four, I'm the oldest of and I have three
younger sisters.

Q I understand that of your family members,

KEY WEST REPORTING SERVICE



10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

25

W. Peters 73
exam (Rogers)

there were some that had attended residential school, is that
correct?

A Yes, I have numerous uncles and aunts
including my father, who have went to the residential school.

Q Apart from yourself, did any of your other
brothers or sisters attend to the residential school?

A Pardon?

Q Did any of your brothers or sisters attend
to residential school?

A Yes, two of them.

Q I see, now Shadowhawk, can you recall
approximately when or how old you may have been when you first
attended to the residential school and which one?

A I just turned nine in 19 — in ~59 when I
went there and I went to St. Joseph's Mission.

Q Can you tell us how long you spent at the
St. Joseph's Mission School?

A I did 10 years there.

Q And during that period of time can you tell
us what grade you eventually obtained?

A They only taught up to grade eight and then
we were shipped to town, integrated into town.

Q Okay, perhaps I might begin with my
questions as to how you can remember your going to the

residential school, your first memories.
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A First memories was being taken from my
mother at Mt. Currie, that's where she was from, and put on a
day liner train and sent somewhere which, and we were picking up
a lot of other children, boys and girls along the way, and then
when we finally got to St. Joseph's Mission, I had my hair cut
off, deloused, given a number and gave same clothes as everybody
else, and we were made to start lining up right away.

Q I see, did you have any idea that you would
be attending the residential school before this day?

A No.

Q How was it made known to you that you would
be attending a residential school and being taken from your
family?

A I had no idea of anything that was going on
in my life at the time, because my mother and father drank a lot
during that time period because when my father was abused at
residential school and then he was quite violent toward my
mother and rest of the family members and he left us alone quite
a bit. And because he left us with other relatives, I was
abused at their place and then that being a traumatic experience
for me, I blacked out many of the years until I was 13, 14 years
old.

Q From what you can remember, when you
attended to the residential school known as St. Joseph's, what

was 1t like?
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A There 1is bits and pieces that I do
remember, is always lining up, always going to church, and I was
always hungry.

Q And what was the food like?

A Mush and milk was usually bad, it was first
meal of the day and rest of the meals, like it was, seems like
there was never enough.

Q Of the food that you did receive, did you
find that it was adequate?

A For me, yes, at the time because it was
better than living at home, because we never had enough at home
because my mother and father drank a lot so, it was the lesser
of two evils.

Q Okay, what was the clothing that you
received at the residential school?

A There was, just about same for everybody,
sometimes we got clothes that were too big or too small, had to
roll up the sleeves a lot and the pant legs. Then every — all
our clothes were, because I had the number 52, all our clothes
had number 52 sewn into them.

Q Was that a number that you were to carry
with you throughout your stay at the school?

A Yes. That was during the junior,
intermediate and senior phase when we were issued different

numbers for each of the different phases.
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Q Do you remember what the classroom was
like?

A There was strict, you couldn't do anything
without, if you didn't do anything that the teacher told you,
then you were either strapped, punished, sent to the principal
and a lot of times many of the students were hit on the hands
with that steel edge metal rulers or hit on the head or slapped.

Q This aggression that you described, was it
something that was very common?

A Yes.

Q If we were to look at in terms of a time
frame, if you were to take the average day at the school, how
much would you be witness to, to the violence?

A It would be everyday occurrence, but some
of the supervisors would be more lenient than the others. But
it would be that the priests or the Brothers would be the worst
offenders than the common labourers or whatever.

Q Perhaps you could describe for us what a
beating with a strap would really be.

A It would be, it usually be strapped by,
about what 18 to two feet long, about that wide and about
quarter inch, maybe little more, thick. And then for some
people they were strapped, we're only supposed to be strapped on
the hand, but many of us were strapped up to the arms. This

place here didn't hurt too much but here was the worst place
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that stung and hurt, the pain lasted longer. And then some of
my uncles were strapped in front of everybody, they were made to
lean over the bed, pull down their pajamas and they were
strapped.

Q Shadowhawk, can you recall if there was any
reason why the children that you saw strapped were in fact
punished?

A My uncles and I, we were playing on the
floor and the floors in the dorms were brown linoleum and we
took good care of that because everyday we had to mop, sweep,
mop and polish that floor to a high gloss shine. And then
because that one night we had boxes, shoe boxes, we had them on
and we sliding all over the floor and because my uncles had them
on their feet, they were caught and that was why they were
strapped in front of everybody.

Q During your period at St. Joseph's
Residential School, would you be able to give us an idea of how
often you, yourself, were strapped or beaten?

A I'm not really sure about that, because it
only comes, like being a victim before I went I had a defense
mechanisms that helped me survive. Like I was invisible, I kept
behind other people, I never made myself known to the bigger
people, people in power.

Q So when you were in the residential school

how long would you stay there for during the course of the year.
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A The earlier years I stayed there about 10,
11 months, 10 months, seems like it, because my father would
never come and pick us up. We were, all stayed there, we always
ended up staying in different places, foster homes.

Q During the time that you were at the school

did you have any contact with your own family?

A No.

Q Do you know if this was encouraged or
discouraged?

A Now that I know that my father did go and

then we did talk about it when we were drinking and then he told
me what happened to him there, I understood why he didn't want
to come and pick us up because he was also abused there and he
didn't want to have nothing to do with that place.

Q Do you know if your father had no other
opportunity but to let you go the residential school?

A It would be like what he has done to me was
for my own safety and benefit. Because he was a violent man
when he was drinking and it would show by a episode of a memory
of my mother trying to shoot him. And then what he has done, I
have also done to my children, I have become violent toward my
wife and children and I had a chance to give them up -- to keep
them, but I gave them up to become wards of the state 1in
Minneapolis.

Q Okay. Before I move to your latter years,
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after the school, I 'understand that you can recall the first
night when you went to St. Joseph's, is that correct?

A Yes, there was change of food, change of
place, being in a new place, that night I had diarrhea and then
I woke, I changed, I took the sheets and put it underneath my
bed. And then in the morning, after breakfast, it was clean up
time for everybody, had jobs to do, and when they were sweeping
underneath my bed they found my sheets. And then it was my bed
so, assigned to me, and I was called forward, then I was
strapped because of that. Then I was forced to go through the
intermediate dorm with the sheets in front of me, covered my
face, to wash it in the bathroom. And that was my first memory
and after that there was all, mostly black for a long time.

Q Do you recall having any problems in the
school, apart from a physical abuse nature. By that I mean do
you recall having problems of sexual abuse nature?

A I don't really recall anything because I
was abused before I went there and being in that blacked out
state of defense that I have kept for myself, the darkness. It
was like amnesia, that was a form of self-defense to keep the
big people away from me.

Q I understand that at one point, while you
were in St. Joseph's Orphanage, you did experience abuse at the
hands of some particular teachers, is that correct?

A Twice, two different ones.
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Q Do you know if these people are still
alive?

A One is alive, one is dead.

Q Of the particular teacher that has passed

away, can you recall what kind of abuse you received at his

hands?
A Yes.
Q Would you be willing to share that with us?
A Because he is dead there will be nothing

done to him, or?

Q Do you feel uncomfortable answering that
question?

A No, it's just, okay, when I was a teenager,
I was going to school in town, Williams Lake, we were shipped
off to Columneecha (phonetic), a friend and I, Jerry. And we
had to do some manual labour, picking rocks in the field for a
white rancher. At the end of the day we were paid, second day,
and then he dropped us off at town and because I had money and
it was town, you know, got, bought alcohol and got drunk. And
then I came to I was back at the Mission and apparently I had
tried to run away, barefooted, and they caught me up the road,
up the hillside, took me back, my feet was full of cactus, and
that victimizer was abusing me.

Q Of a sexual nature?

A Yes.
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Q Can you tell us how something of this
nature occurred, how often?

A That was the second occurrence that
happened to me, the first one was during Easter time, this one
must have been in the spring time so it was the following year.

Q After you were sexually abused by teachers
within the institution, did you have an opportunity to tell
anyone what had happened?

A Who could I tell, because they were the

ones that were in charge of us.

Q Can you tell us if they were religious
Brothers?

A Yes.

Q Apart from the physical and sexual abuse

that you know to have occurred to yourself, did you witness any
sexual abuse of any of the other children.

A Yes, during the first offense that happened
to me, the second night he, the Brother, showed up and I held
onto my blanket so tight that he couldn't crawl into bed with
me, but then he proceeded to go to the next three beds, next to
me .

Q Is it your understanding then that because
he was not successful in his abuse of you that he moved onto
other victims?

A Yes. I wouldn't have been a victim but
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then because it was Easter time, everybody went home, people
that had homes went home and because I didn't have any place to

go I was, I stayed there I had no place to go.

0 How did this affect you afterwards?

A I was ashamed of who I was because nobody
had that right to do me -- do that to me.

Q Had you at any time had the opportunity to

tell anybody what had happened to you?

A In 1989, there was an inquiry into the St.
Joseph's Mission, sexual abuse, I was approached on the subject
and because I thought the one that abused me was dead, I didn't
come forward and I didn't want to deal with the problem because
it was too painful at that time and space of my life, because I

was suicidal.

Q How old were you when you left St.
Joseph's?

A 17.

Q Were you prepared to leave the school, did

you have any training, any tools?

A About the only thing I was good for is just
manual labour, because I worked in the hay fields about three,
two, three years during the time I was staying there.

Q So after you left school what did you do?

A I worked in the hay fields, planted trees,

fought fires, and every payday got drunk.
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Q And how old were you at this point in your
life?

A 17, 18.

Q What happened next in your life?

A From the time the abuse happened I became

self-destructive. I shot myself, got stabbed in the back, I got
in knife fights, I got into physical violence with other people,
my own people, family, the other Tribes that were around and the
other Nations, the Chilcotin's, because we were traditional
enemies in the past. And I had nothing to prove, I didn't have
a will to live and I was being in multiple car accidents and
within that one year time frame. And from that time on I drank
to forget what happened, then I forgot why I drank, and I drank
just to get drunk.

Q I understand that you moved from Canada to
the States at some point in your life?

A It was just before I was 18 that I ended up
in Minneapolis, Minnesota.

Q Why did you move?

A Because I got tired of seeing my friends
dying, the people around me dying, the whole community dying.
I was ashamed to be a Native, to go into town to see my father
and my uncles and my friends getting drunk, getting kicked out
of the bars all the time.

Q So what happened while you were living in,
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you say, Minneapolis?

A When I was down there I got a Grade 12
education, I learned a welding trade, then I got married, had
two children. Because I didn't have no parenting skills, all I
had to do was fall back onto my father's way of his parenting
skills, which was violence and total control over his wife and
I was the same way toward my wife and children.

Q What about the skills you had learned while
you were in St. Joseph's, did they help you out at all?

A All it gave me was aggression and
frustration toward myself and my family and I directed it mostly
toward myself and my family. I kept it to myself and to my

family, I didn't bring it outside there unless I was drinking.

Q When did you come back to Canada?

A I came back to die?

Q What do you mean you came back to die?

A During the time frame when I was in

Minneapolis, I had a good job, I worked in different jobs as a
welder. But the jobs got shorter and shorter because my alcohol
abuse and then I was fired from my job, kicked out of the place
where I lived and left my wife and kids. I started living
alone, soon as I got out of that relationship I already had a
girlfriend on the side, because I was running out on her all the
time, every weekend.

Q But you say you came back to Canada to die,
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did you actually mean to die?

A Yes, suicide, because I was almost killed
a few times living on the streets of Minneapolis, I lived on the
streets for four years, eight months and the last year I ended
up selling myself on the streets just to get that alcohol, to
keep me alive.

Q Prostitution?

A Yes.

Q What happened when you came back to Canada?

A When I came back to Canada, to my family,
things were different, Alkali has began things that where people
wouldn't drink no more. Where they were going traditional, as
I would call it, the pow wow's, sweats, vision quests, and
helping each other out.

Q Is that what saved you?

A What really saved me was my art, what you
see here behind me.

Q Now I understand that all of this artwork
which is. behind you was made by you during the course of a
number of years, is that correct?

A Yes.

Q Would you be able to take us briefly
through the history of your artwork?

A Yes.

Q Before you begin, could you please tell us
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how you acquired your skills as an artist?

A Pardon?

Q How did you acquire your skills as an
artist?

A When I was living on the streets in

Minneapolis, my daughter was in a car accident and I went to
visit her in the hospital and she had some drawing paper beside
her and pencils. So I picked it up and drew her two pictures
and left them with her and that was the last time I ever seen
her. But when I left I went to the drugstore and I bought my
own drawing paper and water colour papers and I've been drawing
ever since.

Okay, this section here I broke it down into
sections here, like this section here honours the past, the way
that things were. That we had respect for everything out there,
we had coyote to help us, keep us in our path. And there was
total respect for everything that was out there and it was in
this particular time that our stories came to us through the
coyote, our grandmothers and grandfathers went around winter
time when they told us stories which was passed on. There was
no fear of the animals that were out there, there was only
respect, we did not go out there and kill them because they were
wild.

And we always thought about the future, we only

took what we needed, because every place that is out there has

KEY WEST REPORTING SERVICE



10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

25

W. Peters 87
exam (Rogers)

it's own sacred place for each and every one of us. Life and
death was respected by everybody that was out there and we all
had our own spiritual helpers. But then that all changed with
the discovery of Canada, North America. And it was changed by
the doctrine of discovery, because we weren't Christians, they
could take our land and exploit it and so they said that, as was
mentioned before, kill the Indian and save the man.

And so we became Indians within the Indian Act

and this picture here represents death and cult — loss of our
culture, our traditional ways, our language, my language, that,
I speak mostly for myself because I can't hardly speak my own
language. And with the doctrine of discovery, the church has
and governments have power over us. And these here are the
different phases in my life, from here to here when I was 13 to
14, that's my dark, the dark stage that I was talking about.
This one here represents the loss of my mother because I don't
have a memory of her, except that the one clear memory I have
was during winter time, it was, we were living in a log cabin
and could hear the water under the ice that was outside and the
wolf pack that was out there.

And this one here represents the first time I got
drunk, when I was 13, 14 years old and that it brought me out of
that darkness. And that 1is represented by the new day, the
morning coming up and the bear coming out of hibernation, that's

when I started to live again. And these are the different
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phases of life that I went through. But then it mostly comes
down to this, the residential school, when I was brought there
and when everybody else was brought here. We were separated
into the boy's side, then the girl's side.

Q Were you allowed to have cantact with one
another?

A No, no sir, there was a boundary that we
couldn't cross, we couldn't cross that line, that road, that was
there. The girls had to stay there, boys on this side and if
there was, if you were caught then you were strapped, punished.
And this here represents the past, the traditional way that we
all had, that our animal helpers, which is gone from this side,
that many of our people have no knowledge of this part here.
They don't know how to go about it, but most of the ways are
coming back. And in our way everything is balanced, male,
female, night, day, moon, sun, that's my son there, the one I
gave up.

Q Now you say you were not allowed to have
contact with the female students, was your sister-in the school

at the time that you were?

A Yes, two of them.

Q Were you allowed to have contact with your
own sisters?

A No. There's no contact, the only contact

we had was when we went home.
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Q And if you attempted to have any contact
with them what would happen?

A Then we were strapped, punished, made to
miss meals.

And this, my version, this 1is in the old days
when we were warriors, and 15, it's a cultural relativity, we
adapt things very quickly. And this side represents the
violence that we have toward our women, what I had toward my
wife and the girlfriends, the many relationships I had
throughout my lifetime. Because we weren't given control
through the church and government, that the men were the boss
and then we were violent to the women.

And this down here represents many of our, my
friends, my family who've committed suicide. And by suicide I
mean pills, hanging, and the gun and there's many other ways
too, the car accidents, the drownings, the fires and freezing to
death and moving away and there was the violence. And back of
the graves 1is the loss, the rape of the land, Mother Earth
through the clear cuts, the exploitation of the resource
extraction, as they call it. Because he who controls the land
controls the money.

And then I will go to this one here, this is when
I was abused, Easter time, and when I was in school I always
wanted to do a picture of me, to symbolize what happened to me

when I was at residential school and then I was watching TV when
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I was at NVRT, at Merrit. It was Charlene who was taking the
people through the Mission before they tore it down and they
went into the shower rooms and this was the colours of the tile,
green, black and white. And that's where I went after I was
abused, I stood under the hot shower, crying. Because we
weren't supposed to cry in them days when we were at school, you
had to take it.

And this blue represents the tears and the water,
giver of life, the healer of us and here it says, yes, I've been
abused, but I've not beaten. I went through a lot, we have gone
through a lot and with what's going on, which is finally coming
true, is the victims of residential school abuse refuse to be
forgotten, because there are too many here, their stories, we'll
never know their stories. But it'll be only through the stories
that what we'll be talking about now and for more of the people
come forward and talk about it before the government and the
church to accept what they have done to us.

The picture I have here is when I was living on
the streets, because I never did have long hair, T:was a welder
and I always kept my hair short. And about the end of the first
year I had to let my hair grow long because it cost money to get
a haircut and it interfered with buying the bottle. And T
started having long hair and I kept it long because I was doing
Wounded Knee, it was happening at the time when I ended up down.

in Minneapolis. And I never did question why were they doing
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all this, you know, that's their problem, this is United States,
this is Sioux people. But then this problem is a problem in
Canada, United States, Central America, North America, where the
dominance over traditional people to exploit the resources of
the land.

And this one here is during the time frame before
I was sexually abused, this picture here is the one that goes
here. When I was painting this picture, I could never get my
face right on there, so I just put it like that and that's the
self-destructive period of my life, when it began. And this was
a girlfriend that I had at the Mission, after abuse that
happened she was wiped from my mind. I became fearful of
authority figures, self-destructive, and if you follow me around
during the day you'd notice I don't have no men friends, most of
my friends are women, because they can't do nothing to me, and
I'm not very sports minded too.

And this is like the self-destructive phase of
where I made my own hell and I lived in it because of the shame
that I went through and I thought it only happened to me, didn't
happen to anybody else, I kept it. And they said that I was
going to hell anyway, no matter how many times I went to church,
went to confession, did their rosaries, because I was born to go
to their hell anyway. And that's what this phase is about, the
self-destructiveness that I went through. Like I shot myself

right here, the bullet went in here and came out here, winter
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time it's very painful. Other times I got shot, I mean stabbed
in the back, all these are knife wounds.

Also took marital arts when I was down there,
when I first moved to Minneapolis I took martial arts. Didn't
do a bit of good, as you can see, because I could defend myself
when I was sober, but when I was violently drunk I had no
control over my emotions, I had a rage, a killing rage that was
there, but I always almost stop from killing people. I had to
physically stop myself and walk away.

And this, my hands are bloody because of my rage
and jealousy and frustration at myself as a man. I had two, I
have two children, I would have had two more but because of my
jealousy and anger I caused her to miscarriage twice. Because
I never really talked about this and I figured if I could talk
about it to the other men out there, to show what I went
through, that jealousy that controls us because of what we lost,
our respect to the women. And for the non-Native society, the
only time they seen Natives is when there's a problem, the
deaths in our community were stats to them, numbers. Any time
a problem comes up, we're a number to them, but other times
we're invisible, like you could see right through us, what this
represents.

And the black cross represents the sexual abuse
that I went through, the loss of my sexuality, my identity, to

who I was before. And this one here is my sister who did went
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to residential school, Ilene. She was abused too, also, seems
like every place where you sent, we're always abused. And she
died a few years ago alone in her apartment, just like a couple
of her other uncles who died alone due to alcohol abuse.

And this is another one who committed suicide
down at the other end, because there was, I did it because the
person involved talked to me when he was drinking and he told me
what was bothering him because he had never really talked about
it to anybody in the group involved has never really talked to
anybody and we always keep it to ourselves, we never talk about
it, but only when we're drinking. When we are drinking we start
off happy, then after that drinking stage is over, that happy
stage, there's remorse of what happened and I remember that
shame and rage that I feel, then the frustration, aggression,
then I want to fight and kill.

But for some strange reason it always comes back
to myself, I have always inflicted pain upon myself, I burn
myself with cigarettes, I slash myself with knives, razors.
Because many of the — I heal pretty good so, the scars you see
now are the worst ones. But then with what he told me, I did
this picture for him to help him on his journey, and it has done
some help, he is slowly starting to change. Because all we have
Lo do is just talk about it, we have to talk about it, let the
world know and that's the most -- first step but that's the

hardest step is coming forward.
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And I started that in 1989, is when I went to
school, I went to art school for one thing was just to do art,
then I found out I had to take English and algebra. I said, why
did I have to take English, because you have to talk about your
art, damn. But it was good, I fought the English teachers, T
fought them, then I got a D. Then during the summer time
somebody told me something, I didn't like my English teacher and
I don't like English, he said, you're going to have use that to
write about what I have here, my history, my story, to let other
people know, because who knows, because I get suicidal
sometimes. So if I die this would be left for people to know,
but then the people, the person told me that, you are not there
to like the teacher, I was not there to like the teacher, I was
there to learn. And once I accepted that I went back, same
teacher and I got an A plus. And I wrote about what I'm talking
about here, this here is a condensed version, because there's so
many in the time frame.

And this one here represents for most Native
people is when we get to a certain point, the lowest point in
our life when you are ready die, we're ready to go, then that's
when our lifestyle starts changing, we have been given a second
chance. And this represents the hell that I made, that I walked
in. The blue is because we were called boys and boys are not
supposed to cry, they're supposed to go out there and work and

support, bring home the bacon. And this is rough underneath
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here, is that's dirt from Black Dome Mountain (phonetic) that I
used, that's very spiritual place for people. And this, wings,
represents my spirit helper, my growth that I have started to
experience when I started to become more aware of the Mother
Earth and the power that the women have.

And inside here represents the life forces of our
world, now, everybody that is here and the star Nations and
other Nations that are out there in the other dimensions, this
represents all of us, because we all live together not apart.
And this part here is, section here, is finding myself to who I
am, as a Native human being, and with my spirit helpers. But
this one here is the most important one, this here represents,
for most Native males, the first time they ever have contact
with their traditional past, the stories. The first time they
fight it is in jails, prisons, treatment centres, it's the first
time they ever have any connection with their past, the identity
of who they are. And for many of them, they have to become
close to death, the lowest point of their life, a member of
their community, friend dies. And then they find out, hey, I
have a past, I'm somebody, I'm proud to be who I am, of our way
of life.

But meanwhile, the women they are waiting for the
men to catch up, they are waiting, when are we going to step
forward and accept the abuse that we have afflicted upon the

women, with the control that we have, there are many stories.
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And I know when I was married and the girlfriend said I had, the
pain and the suffering that I put them through. and I would
call the women the true warriors and the men the lost warriors,
where we must find ourselves, become who we are, we have to go
out to our past, learn our history, to make that. circle again.
Because we now know who the enemy is, or was, or going to be.
Thank you very much.

Q Shadowhawk, just to conclude, do you feel
that men, such as yourself, could benefit from counseling?

A Yes, very much. Like I said, I have become
suicidal a few times, but it's not as bad as what a few years
ago. It has mostly the problem of dealing with the residential
schools, the issues that I have never dealt with, there's a lot
of issues that I have and I want to deal with. But the people
or the help isn't there because we had a worker out here one —
a few years back and I said I needed help and the first words
out of her mouth was, that anything I say or do will be used
against me. And I only went to her once and I never went again
after that, because I know things that I have done because being
a victim, I have become a victimizer myself and that's my
biggest fear.

Because being an offender, you look at the
priests and Brothers, what did they get, a few years, the number
of victims. But if one Native male is a offender, what's he

going to do, he's going to get a long time, get cast out of the
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community. There's no help for him, if he seeks help, the money
isn't there, the support isn't there, only accept to a few
members and depending on the status of his family too, on the
reserve. If it's a big family there's support for him, if it's
a small family, like me, a wanderer, then there's no help.

Q Mr. Commissioners, due to the constraints
of our time and the waiting witnesses, I would invite questions
of a short nature if you have them.

COMMISSION JOHN: I have a comment to make. 1I'd
like to commend you for the powerful story that you're able to
tell us through your artwork, but also the story that you're
able to tell before you explained the art. There's really only
one question I have and it's this. Having gone through the
experience that you've took us through, and in your story and in
your art, it troubled me when you said, you said that you're
suicidal still or at times maybe. And that what you have behind
you will, at 1least, will be some of your artwork and that
troubles me very much.

How do you feel that you can get, do you ever
feel that you can get beyond the feeling of being a victim, can
you ever feel that you can get beyond that? And that, I'm not
a psychologist, I'm not someone who understands this, but I know
that troubling spirit and I'm trying to understand that. How
can your experience help another man, another woman, to get them

to help, to get the help that they need, to feel strong?
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Because I see that very powerful image of that Indian culture,
that Indian identity that's right throughout your art and I see
that strength in that and I'm trying to make some connection
here, maybe you can help me.

A With the suicidal part, it mostly has to do
with myself as a victim, because I, as an abuser myself, because
I know what people will go through and what is expected, you
know, that's my biggest fear and that's what holds me back. And
as for these, I have given these talks to other small groups, at
least by, by helping other people I help myself. Because we all
have our own gifts and I didn't start painting until I was,
until about 1984, and that's just a short time ago to get where
I am today through the education system and through the art.

And I know it does make affect on people, mostly
the men, it helps them to deal, when I talk about what I went
through, then they know that they're not the only ones. And if
I could come forward then they can come forward too. But it's
a long process, it's not going to happen overnight, it took me
a long time to get here. Because I lived on the streets four
years, eight months in Minneapolis, the last years I was down
there, I was a street person living day to day.

And I thought I could never get out of that,
there was no future for me, I didn't know my own past. I had
skills but I didn't want to use them, because I was too busy

drinking. But then once I came back here things were changing,
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changed, just through the community here, that starting helping,
working with each other, then things are starting to change.
And then too, there is also, because I was abused before I went,
during the residential school and then after on a different
reserve, I was abused by my best friend and his uncle. So it
just doesn't start here, it's only beginning, you have to deal
with that. And it's very painful sometimes, when I listen to
other people's stories and it gives me strength, because they
bring back the pain that I forgot, when I lost when I was that
14, 13 year old, the darkness that I lived in, it comes back and
they help me when they tell their stories.

COMMISSION JOHN: Thank you, continue to tell your
stories because I think there's a real strength in that, because
myself, at least, I feel that I know that there's a strength in
a human being that gives me strength to know that, to have gone
through something as deep as this and as painful as that and yet
to come out at the end a stronger person and I commend you for
that.

A Thank you very much.

COMMISSIONER COUTOURE: I want to express a little
bit of my own gratitude to, in a sense, meet you again, we have
-- we've never met before, you and I. What I mean, is I spend
a week to two weeks of every month in jail, I'm improving, I was
In minimum security last week and this is my first unescorted

temporary absence. I'm trying to establish my credibility doing
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work towards full parole. I met him before many times, and this
is, I'm impressed by not just simply the nature of the struggle,
an extraordinary life long struggle with abuse and all the
consequences of abuse, but with the upbeat side. And ending in
that very practical thing that he was pointing to-about the need
for counseling, I hope anyone and everyone will tell me more
about that.

I have my views on that and it's not just simply
a question of money, I mean that is very practical immediate
reason, and there's also a question of the kinds of counseling,
who with, family, community counseling, a lot of those answers
are being discovered right here, I'm aware of that also. So
I'll just finish with that and thanks again, William.

A Thank you.

BRAD WICKS: Do you have anything further of this
witness? Shadowhawk, I think you can step down now.

A Okay, thank you very much.

CHARLENE BELLEAU: Thank you, Shadowhawk. Wé will
take time and break for lunch right now. So if we could have
some assistance with the tables, just to set up for lunch and we
will return at 1:30.

--- MEETING RECESSED AT 12:44 PM
--- MEETING RESUMED AT 1:45 PM
CHARLENE BELLEAU: Before we begin with our first

victim witness of the afternoon, we wanted to take time to
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introduce to you, Mary Woo Simms (phonetic), who is the BC Human
Rights Commissioner. She's here to support and assist us in any
way that she can, but also if you want to be visiting and
talking with her about what the BC Human Rights Commission is,
does, how they could be:helpful and supportive of our cause, she
will be here all day today and all day tomorrow as well, so
thank you, Mary, for being here with us, thank you.

We'll introduce our next witness, Wilfred

Robbins, Fred.

WILFRED ROBBINS: Sworn
EXAMINATION BY BRAD WICKS
Q Mr. Robbins, I wonder if you can just state

your name, please, your full name?

A Wilfred Robbins.

Q And when were you born?

A October 1, 749.

Q How old are you today?

A 47 .

Q Did you attend at the St. Joseph's Mission
School?

A Yes.

Q During what years would that have been?

A 56 to "68, "67.

Q And did you go continuously to the school

through that whole period of time?

KEY WEST REPORTING SERVICE



10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

25

W. Robbins 102
Exam (Wicks)

A No.
Q What happened during that time?
A About — the school was over-populated and

in about 1963, I was moved from the residential school to the

day school in here, in the Alkali Lake.

Q How long did you stay at the day school at
Alkali Lake.

A Two years.

Q And where did you go after that?

A Back to the residential school.

Q And you left the residential school then in
19687

A Yes.

Q Did you have any brothers and sisters who

went to the residential school?

A Yes.
Q And who were they?
A My older brother and two younger brothers,

younger than I am and I believe one sister.

Q Now I'd like you to tell us something about
perhaps a day in your life at the school, can you give us a
sense as to what would happen from the time you got up in the
morning, until you went to bed at night?

A Well, the first thing we done when we got

up was say our morning prayer, and then we'd go wash, wash up
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and then we'd all go down to the play hall, where when the time
came, we all circled around the building, like the way students,
on the parameter of the play hall. And we were marched in
through the dining room there where we ate our breakfast.

Q Yes.

A But before each movement we made, we say a
prayer or something.

Q Yes.

A And after meals we'd say our prayers again
and then before we were to go up to the classrooms we were again
stand in the parameter of that play hall again, and again we
were marched up to the school in a two line fashion.

Q Yes, what would happen then?

A When we entered the school we were assigned
our seats and we were to always maintain those seats throughout
the year, or whenever they suggested we change seats. But we
were always to sit in the same seats and there's no talking.

Q How much time during the day would be spent
in the classroom?

A It's about the same as now, because in the
morning, then we had a little, I think we had a little break for
recess and back to classroom again, then lunch break and then
classroom again in the afternoon.

Q I understand that a whistle played a part

in telling you when to do things, is that correct?
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A Yes.
Q How did that work?
A When we're out in the play fields, when,

like a certain time for, like snack, maybe at 4:00 o'clock after
school we'd each get a snack, they'd blow the whistle and we'd
all run to the play hall. And again circle the parameter, and
then in a two line fashion again, like you're always in a two
lines, we line and receive our snack, whether it was a apple or
sometimes a sandwich.

Q What kind of rules did you have to obey in
the school?

A Like when 1lights are out there's no
talking, if you were caught you were punished.

Q Were there rules about praying?

A Not that I know, but I know that praying
was a big part of the residential school.

Q And what about standing in line, were there
rules about how you had to stand in line?

A Yes, with your hands to your sides and
looking straight ahead, no movement.

Q Were there any rules about speaking your
native language, Shuswap?

A Well, no one was to speak our native
language, but for me, I think I have already lost it.

Q So if — I'm sorry go ahead.
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A So it really didn't affect me for the
punishments in that the others received.

Q Okay. What I'm leading up to, sir, is
punishment, I'm wondering what kind of punishments were used if
you broke the rules?

A Strap, kneel on the floor, standing in the

corner, sometimes we were sent to bed early or we'd miss meals.

Q When you refer to the strap, how was the
strap used?

A Strapped on the palm of your hand, or on
your buttocks.

Q Okay, when an individual was strapped on

the buttocks, would it be clothed or unclothed?

A It happened to me once, I was told to, I
was told to strip, I was brought in and this punishment was for
crossing an imaginary line that Billy talked about this morning.
I was told to strip all my clothes off, lie on the bed, and I

was strapped, and I was strapped with no clothes on.

Q Who strapped you?

A One of the Brothers.

Q How many times did he strap you?

A I don't know, I couldn't count, I didn't
want to count. But like always, they strapped you until you
cried.

Q How often was the strap used on you while
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you were there?
A I was strapped maybe once, twice a week.
Q And what about the other children in the

school with you?

A Probably the same, some more.

Q And for what kinds of things would people
get strapped?

A Fighting, stealing, some of the younger,

the younger kids that came from, like from the Chilcotin area,
they never speak the English and when they came I witnessed them
taking beatings because they couldn't speak English.

Q When you refer to beatings, do you mean

strapping on the hand?

A Yes.
0 Okay.
A And some of the supervisors had sticks,

yardsticks, sort of a yardstick that they used.

Q And what would they use the yardsticks for?

A On the behind, mostly on the behinds, but
they used the strap on the palm of the hands there.

Q Did you ever know anybody to become injured
in any way by the use of the strap?

A Pardon?

Q Did you ever know that anybody was injured

by use of the strap-?
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A I never heard but it was probably done.

0 In addition to the use of the strap, I
understand that you saw people hit on the head with fists?
Yes.

Did that happen to you?
Yes.

And who would do that?
One of the supervisors.

What for?

N O S C - T © B

A little 1like it was just a little
punishment for some little things there like, like if you were
caught doing something wrong like picking on some little kid or
something like that, he sneaks up behind you and bangs you on
the head.

Q I also understand that sometimes children
in your school would be forced to do something called running
the gauntlet. Can you tell the Commissioners about that?

A It was not a form of punishment where I
witnessed it in the intermediate dormitory, where all the boys
lined up in the hallway and leave a little space where a person
was told to run through and the people standing on the sides
either slapped or punched. But I never really knew of anybody
kicked or anything, but I know there was a lot of slapping and
punching until that person was to run right through to the other

end.
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Q How serious were the boys as they slapped
or punched the person running the gauhtlet?

A Some serious punches, but if, I guess if it
was a friend of yours or something, you probably faked it or
something, but I know some of them was severe.

Q For what kinds of things would somebody
have to run the gauntlet?

A I guess it's, one that punched me said,

came along that happened in the dormitory areas.

Q Who organized the youths of the gauntlet?

A Supervisor.

Q How often did that happen?

A It might have been based on the severity of
the punishment.

Q Was there ever any other kind of physical

force used on the students by the supervisors or teachers?

A Extra work, like when you're doing your
little job duties they gave you and like you were given extra
work or you were given the harder part of the job.

Q On one occasion, I understand that you saw

a teacher throw something at a student, can you elaborate on

that?
A A chalk brush.
Q Yes.
A I was in, I think Grade 8, we had a teacher
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from Vancouver and from his desk, if you weren't, if you were
caught playing around or you were talking when you weren't
suppose to, he'd throw these chalk brushes at you.
Q Did you see anybody get hurt in that way?
A I've seen one person got a split forehead
from one of the brushes hit, that that teacher throw at him.
Did that person bleed?
Yes.
Did that person get any medial attention?

No, not that I, no.

(ORI A ol 2 ©)

Now, I understand that you were a victim of
other kinds of abuse as well, I wonder if you can tell the

Commissioners about other abuse you suffered?

A In 1964, °“65, I was abused by Father
McIntee.

Q Okay, now where had you first met Father
McIntee?

A St. Joseph's Mission.

Q And when were you abus — when you were

abused by Father McIntee, where did that happen?
A Over at the log house that used to be

behind the church.

Q Where, in what community?
A Alkali.
Q Can you tell the Commissioners how that
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came to happen?

A My mom, my mom and dad had gone to, that
weekend, to do some fishing for the winter, I stayed behind with
my aunt and my uncle. But when I was out with my friends, I
came back, my aunt and uncle weren't home, the door was locked.
So I went over to the priest was to do mass ceremonies out at,
out here at Alkali Lake that weekend, so he stayed at the little
log house there for the weekend. And I don't remember if I
asked him or he asked me if I could stay with him that night
because my aunt and uncle and my parents weren't home. But he
said that I could sleep on his couch that he had there at the
house, he gave me some blankets. And I think I'm sure that‘he
gave me one of his pajamas there, where it was Fall, Fall time
and it was cold.

Sometime during the night Father asked me to move
onto his bed if I was cold, so I did, it was somebody you
trusted eh. Sometime that night I felt his hand stretching over
at my private area and I pushed it away and he grabbed my hand
and tried to make me hold his penis too. But I rejected and
each time he tried I kept rejecting, and during the ordeal he
got frustrated, told me to go back and sleep on the couch again,
which I did.

When he got up the next morning, he went, at the
time he had breakfast with people on the reserve, when he went

for his breakfast I went over to my aunt and uncle's place, I
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guess they came home during the night. I never went to mass
that morning.

Q Were you supposed to go to mass that
morning?

A Well I, yes, because I attended the school
here and the teacher we had here at the time made sure that
every student goes to mass, and if we didn't we had to have a

good excuse why we missed mass.

Q Were you an alter boy at the church?

A At the time, yes.

Q Did you tell anybody about this incident?

A No.

Q Why was that?

A Shame, fear, and like I said I lost trust
of anybody.

Q Did you see Father McIntee again after this
incident?

A I don't think so.

Q Sometime after this incident, I believe you

returned to the residential school at St. Joseph's, did anything
else happen to you of a similar nature after your return to the
school?

A Yes.

Q Can you tell the Commissioners about that

please?
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A About 766, “67, a similar thing, incident

happened but with a different, different person.

Q Who was that different person?

A Brother Doughty.

Q And what happened with Brother Doughty?

A Well it started off I guess, he used to

have these make shift sweats in his, in the washrooms at the
dormitory, where he locked the door with a<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>